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Issues and Reflections 


Teaching Reading 

The Elementary English Review takes 
pride presenting this issue sym- 
posium group America’s leading 
experts reading instruction. Their 
testimony requires editorial comment. 
essence their statements constitute 
re-emphasis upon basic principles, and 
imply warning against recourse hys- 
terical and high-pressure instructional 
methods. 


War conditions call moratorium 
upon the laws.of human growth. Genuine 
reading competence peculiarly related 
the child’s expanding social experience, 
the broadening his interests, his grow- 
ing mastery language, and generally 
wholesome attitudes toward home and 
school. The successful teacher reading 
sees the child’s general maturation 
favorable school environment co-ordi- 
nate with increasing skill dealing with 
printed symbols the total reading pro- 
cess. 


the graduates our schools not 
read well enough, precisely because 
these principles have been too widely 
ignored. The improvement reading in- 
struction will come only when classes are 
made small enough enable teachers 
really know their children; when 
sufficient quantity and diversity books 
are made available the classroom 
meet the needs and interests individual 
children; when teachers have learned how 
provide encouragement and sense 
security for their pupils; when rich 
ences inside and outside school are 
made the background for experiences 
reading; when abundant opportunities 
for language expression are introduced 
into the school program; and when pres- 
sures meet mechanical standards 
rigid time-schedules are removed. Under 
such conditions the necessary assistance 
learning word-recognition and the 
comprehension larger units becomes 
almost automatic. 
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Elementary Education Usual? 

his discussion the functions 
education wartime before the National 
Institute Education and the War, 
Washington, August 31, 1942, Commis- 
sioner John Studebaker declared, 
“Perhaps less than any other level 
education does winning the war imply 
conversion the curriculum the ele- 
mentary school. The fundamentals 
childhood not altered for 
the emergency.” 


The Commissioner did not take the 
position that elementary schools have 
responsibility for the support the war 
effort. Indeed, emphasized the need 
for elementary school campaigns sal- 
vage and conservation and purchasing 
war savings stamps, well the need 
for expansion the normal program 
childhood education. But the essential 
organization the elementary school 
curriculum, the judgment Mr. Stude- 
baker, requires far-reaching revision 
result the war. 


regrettable that the status quo 
elementary education now receives 
support from authoritative source. 
The unintentional effect 
nouncement will retard the growth 
school program abreast the times. 
Adding salvage, conservation, and war 
savings the old curriculum can little 
more than idle gesture the direction 
the desperate national need. these 
new responsibilities are vital the war 
effort, they must made fundamental 
objectives the elementary school 
culum. Children’s reading, speaking, and 
writing, their study history and geo- 


graphy and arithmetic re-vitalized 
they are focused upon the problems 
the day. But children’s participation 
these civilian war activities intelli- 
gent, children are acquire growing 
awareness their part the forward 
movement our society, cannot treat 
these enterprises curricular 
thoughts side dishes the daily 
educational menu. 


there reciprocal relation between 
growth reading power and understand- 
ing people and events, cannot rea- 
sonably approve separation the 
usual subjects from the citizenship 
obligations. the interests both the 
child and society, must now develop 
elementary curriculum within with- 
out the present framework subjects, 
which will illuminate for the child our 
democratic ideals terms the children 
the next block—the children Ameri- 
can labor, Negroes and Jews and 
all minorities against whom some adults 
have fostered hostility—and the ways 
which all can help promote these ideals 
wartime. The elementary schools must 
begin teach the substance well 
the symbols democracy. 


The war has brought our great op- 
portunity—to substitute contemporary 
and genuinely patriotic curriculum for 
the evasive alternation flag drills with 
the units the Stone Age and the Greek 
legends. 

JOHN DEBOER 
PRESIDENT, 
Council Teachers 
English 


What Shall About 
Reading Today? 


Symposium 


Careful students the teaching reading have long known that America’s illiteracy 
rate still alarmingly high, and that many our people who are not technically illiterate 
not read well enough meet the exacting demands our times. Now revealed 
that hundreds thousands able-bodied men have been rejected for war service be- 
cause illiteracy, and many others are unable perform war duties efficiently because 
reading deficiency. Functional illiteracy has become real war hazard. 


The response the schools has been place new emphasis upon reading instruc- 
tion. some quarters established objectives the school have been subordinated 
reading skill, even formal reading drills. order that teachers may assisted 
attacking the problem intelligently, turned group America’s leading experts 
the teaching reading with the question, “In the light recent findings that many 
service men cannot read well enough, what policies and procedures the teaching 
reading should the schools follow?” The following contributions are their answers this 
question. Fairly detailed summaries current research remedial reading, and surveys 
remedial procedures will appear succeeding issues the Review. 


EMMETT BETTS 


School Education 
The Pennsylvania State College 


And now reported that the Army note that, according this 
has found necessary teach some the Army believes can get the 
the draftees how read. Because this results with classes not more than 
situation, both outright accusations and students. One these students 
subtle inferences are made about the had only four months schooling, an- 
educational program these United other was foreign born, some came from 
States. When the going gets tough sections the country where educational 
rough, possible for unintelligent ap- opportunities were meager, and on. 
made education short, the First report empha- 
the “High Expense Army Illiter- sized the lack educational opportunity 
acy.” takes war bring these things than the questionable quality 
national attention. Under the strain instruction. There was, however, the 
national and international crisis, strong questionable inference that all individuals 
educational leadership essential acquire essential language abilities 


maintain progress. the primary grades. 
After visiting the Aberdeen, Maryland, Reading And The Public 
training center, Eleanor Roosevelt report- democracy, the people get the 


the cost training draftee read schools they want. One the 
approximately $175 per month. in- many functions educator point 
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the way ever better schools. the 
people want many public and private in- 
stitutions for the preparation teachers 
regardless the quality the work 
the teacher supply and demand, the peo- 
ple get them. the people want better 
school plants and better instruction, they 
make their will known the polls and 
they get what they want. democracy, 
the quantity and quality educational 
want, and what they want small 
degree conditioned the educational 
leadership they have elected follow. 


Very soon strong pressure will felt 
elementary school teachers intensify 
instruction certain areas, such read- 
ing. This pressure will brought bear 
non-educators who have found de- 
ficiency but who may offer other 
solution than “stronger prescription.” 
Years fruitful researches learning 
may cast aside order “do some- 
thing about reading instruction war- 
time.” prevent this wastage, educa- 
tors must prepared bring bear 
considerable accumulation information 
that permits adequate resolving this 
problem. 


The following listing policies 
that appear adequate for meeting 
certain major problems. Because space 
limitations, the suggestions will some- 
what abstract. 


How Meet Individual Differences? 

Less than decade ago, the typical 
school administrator prescribed the same 
textbooks for the children given 
regardless capacities, abilities, 
interests, and needs. The teacher, then, 
felt obliged hold school terms 
rigid time schedule and provide in- 
struction only means single sets 
basal textbooks. For example, all chil- 
dren the third grade were required 
use third grade readers, third grade 
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spellers, third grade arithmetic books, 
and memorize the same prescribed list 
poems. This was regimentation with 
vengeance which produced disabilities, 
frustrations, lack interest, and on. 


The facts within classroom not 
square with typical educational practices 
decade ago. First grade entrants pre- 
sent wide differences respect chrono- 
logical age, mental age, language facility, 
background information, etc. the 
end the first year, children vary from 
those who are not ready for systematic 
instruction reading those who read 
well the average third-grader. 
the beginning the third grade, few 
children are still not ready for systematic 
instruction reading while others can 
read well the average fifth-grader. 
the beginning the fifth grade, the 
reading abilities will typically range from 
level substantial high 
school level. From these findings, 
clear that education increases the range 
reading abilities and therefore necessi- 
tates differentiated instruction. 


Policy No. Underwrite political 
democracy. 

Appraise the capacities, abilities, in- 
terests, and needs the learner before 
initiating instruction. 

Make continuous appraisals 
needs. 

Provide instruction terms 
learner needs. Begin where each learner 
is. 

Provide materials with wide range 
readability rather than invest all the 
school funds standardized prescriptions 
(basal readers) which not meet the 
needs all children. 


How Much Integration? 
This problem very practical one, 
related directly intensification needs 
wartime. Greater gains achievement 


and fewer language disabilities result 
from instruction terms develop- 
mental needs. Speech, reading, and writ- 
ing (including spelling) are facets 
larger whole called language. one 
these facets can viewed dealt with 
isolation from the other facets lan- 
guage because language these means 
Teachers who attempt 
teach speech, reading, composition, 
spelling, etc. isolated fragments find 
themselves dealing with something that 
less than reality. 


Teachers dealing with the develop- 
ment language abilities must have 
some basic understandings how child 
acquires language facility. First, children 
acquire experience with facts. Experience 
precedes the development language 
ability; otherwise, only verbalism 
achieved. Every alert teacher has often 
encountered pupils who could talk 
write endlessly without saying anything 
who could pronounce words rhythmi- 
cally without comprehension what was 
“read.” The making speech noises 
responding visual symbols without re- 
ferring facts verbalism. Normally, 
the facts are acquired before language. 
Second, children learn respond 
language-fact relationships listening. 
Third, after the child has learned listen 
and differentiate between speech noises 
for given referents, learns produce 
speech noises that refer facts and, 
therefore, have significance. Fourth, after 
the child has acquired reasonable control 
over language-fact relationships the 
oral level, ready respond visual 
symbols. the development control 
over oral symbols, learns “listen,” 
read, first. Fifth, when the child 
has learned differentiate between visual 
symbols and reconstruct the facts be- 
hind visual symbols, then ready 
use visual symbols for communication 
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with others. short, réady learn 
how write. This pattern develop- 
ment language ability may sound very 
elementary. is. the other hand, 
there are countless examples attempts 
violate this pattern sequential de- 
velopment both homes and classrooms. 
This often results some type 
guage disability. 

clear then that reading must 
considered relationship the other 
facets language. When reading instruc- 
tion initiated without regard oral 
language development and control 
over language-fact relationships, the 
learner likely frustrated. Then 
again, when writing introduced with- 
out some evaluation reading achieve- 
ment, learning may blocked. too 
many classrooms, unskilled observer 
can find all children first grade “read- 
ing” out the same basal reader and all 
children second grade “learning 
spell” from second grade speller. In- 
tensification instruction meet war- 
time needs may produce more this type 
regimentation that blocks learning 
and, therefore, increases the classroom 
tensions that are trying avoid. 


too many school situations one finds 
departmentalized (usually compartment- 
alized) plans instruction that present 
formidable obstacles the teacher who 
attempts deal with the developmental 
needs the pupils. Some administrators 
have gone far have one teacher 
charge handwriting, another read- 
ing, and another spelling, and on. 
This may sound like fairy tale, but ex- 
amples are not hard find. 


Policy No. Provide for general lan- 
guage development rather than for the 
fragmentary treatment the language 

Through the in-service program 
teacher preparation insure professional 
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understandings such elementary facts 
the sequential development 
guage. 

With administrative and teacher co- 
operation, develop school organization 
that makes administratively possible 
for each teacher deal with total lan- 
guage development. 

(1) This requires the elimination 
artificial administrative organization, such 
departmentalization. 

(2) This requires the establishment 
criteria for determining readiness for 
each stage language development. 

Provide each teacher with stimula- 
tion and opportunities make systema- 
tic study how use instructional ma- 
terials the language arts. 


Are Vertical Programs Needed? 


the early reading instruc- 
tion was low ebb many communi- 
ties. some, appeared that the 
answer was found extensive pro- 
grams remedial reading. The chief 
instruction reading was provided for 
through the regimented use 
readers. Very few materials were avail- 
able for use the intermediate grades 
and still fewer were published for the 
secondary schools. Then, too, many edu- 
cators erroneously believed the primary 
school was the place learn read.” 
Remedial reading—the fad the 
more, learners all school levels, in- 
cluding college, were found have 
significant reading needs. 


preliminary appraisal the reading 
situation revealed the need for urgent 
action. First, teachers English had 
“sold” school administrators the need 
for instruction written composition for 
all students from the elementary school 
level through college. More recently, 
speech departments have “sold” the idea 
speech instruction for students 


the high school and college levels. Speech 
and written composition have high 
social values. Now appears high- 
desirable provide reading instruction 
for all students the high school and 
college levels. Second, preliminary ap- 
praisal has made clear the necessity 
establishing learner contro] 
guage-fact relationships all study areas. 
For example, teacher science social 
science must guide each pupil the 
acquisition facts and the language 
deal with those facts. This second finding 
has made inescapable the responsibility 
all teachers deal with the develop- 
ment language abilities. summary, 
now clear that broad language pro- 
gram, differentiated terms learner 
needs, must developed for public 
school and college students. 


Policy No. Provide vertical pro- 
gram general language development. 


Provide for program systema- 
tic, differentiated language instruction, in- 
cluding reading, all school levels. 

Initiate systematic study the 
language problem the entire teaching 
staff. 


Solving Wartime Problems 

Other equally important problems are 

urgent need statement and evalua- 
tion followed clear statement 
policies. For example, major events are 
occurring rapidly, stresses and 
shift daily around the globe, aphical 
boundaries change almost hourly, and 
those the home front 
eagerly await the news. Since purpose 
dictates comprehension and what reading 
skills are employed, appears that 
definite policy regarding the use cur- 
rent events materials all classrooms 
should formulated. Here again, teach- 
ers must warned that goals are not 
achieved through the regimented use 
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them. Then, again, very definite policies 
should agreed upon regarding class 
sizes. general, primary school classes 
should smaller than classes higher 
grades where the pupils have more in- 
dependent study habits. Wartime needs 
may reduce the number teachers. All 
right, but let adjustments made where 
they can made best. Too often the 
policy followed small high school 
classes and large 
classes. War—total war—makes impera- 
tive clear statement school policies 
that permit effective intensification 
effort. 


Because the exodus teachers, for 
one reason another, the ranks are being 
filled new teachers with “duration” 
certification and older teachers who 
have not been the profession for 
number years. For both groups, pro- 
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gram intensive preparation 
must instituted once progress 
safeguarded. The older teachers 
who have returned the profession will 
find many new developments. Instruc- 
tional materials have been substantially 
improved. They are more attractive, they 
meet higher hygienic standards, and they 
have been modified significantly con- 
tent. Even greater changes will found 
techniques and procedures instruc- 
tion. More emphasis placed the 
larger goals instruction such per- 
sonality development and social adjust- 
ment, systematic sequences, develop- 
mental needs, and differentiated in- 
struction. Progress has been made 
reading instruction, and the insuring 
that progress during times war stress 
one the major responsibilities ad- 
ministrators. 


DOLCH 


Department Education 
University 


the question, should the 
schools about the poor reading the 
part our young men, shown the 
tests given draftees?,” the answer very 
simple. The schools should keep do- 
ing just what they are doing and 
more widely and energetically. 


The Old Way 

The point which this seemingly em- 
barrassing question fails note that 
the present twenty-one year old draftees 
were the first grade fifteen years ago. 
They got their start fifteen years ago. But 
not teaching beginners they 
were taught fifteen years ago. Then near- 
every beginner was once handed 
book and was supposedly taught read 
immediately. may never before have 
sat still seat for more than minute 
time. may never before have had 
any assigned task. may never 


have tried look things small and 
was supposed learn read once. 
But failed and spent unhappy year 
two. Many were thus permanently set 
against reading and have hated reading 
and books the rest their lives, least 
until they have become twenty-one and 
been drafted for the army. Many others 
acquired bad habits many kinds that 
have retarded their reading ever since. 


The Modern Approach 

Nowadays not handle beginners 
that way. think reading readi- 
ness. the past few years every series 
reading books has been provided with 
prereading book prereading program. 
The endeavor made have every child 
like school, have him become part 
the child community, and have him 
take part freely the discussion his 
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group. The endeavor made enrich 
his experiences that everything his 
book, when gets his book, mean- 
ingful and interesting. the present 
group beginners are examined fifteen 
years from now, their success reading 
will far more than that the present 
draftees. 


Easier beginning books second fac- 
tor. When the present draftees were 
first grade, they were usually given 
primer which contained perhaps 250 
new words, sometimes eight new words 
the page. Failure discouragement 
very often resulted. Many children dis- 
covered that memorizing the page was 
easier than telling one word from another, 
and the teacher often accepted glib 
memorizing “knowing how read.” 
not that now. Present series 
readers have two even three preprimers 
before the primer. These preprimers have 
never more than two new words per page, 
and sometimes little new words 
the book. After the preprimers, the 
children come primer that easier 
than the old primer, and, addition, 
third half the words the primer 
are not new because they have been taught 
the preprimer. The preprimer words 
are repeated the primer, and the primer 
words the first reader, and the first 
reader words the second reader, and 
on. Thus the child always meets more 
“old friends” than “strangers,” and read- 
ing possible and easy for the great ma- 
jority the children. This was not the 
case fifteen years ago. 


not mean say that the books 
published fifteen years ago were all 
much harder than the books published 
now. Most them were, but another 
fact caused the chief difficulty. those 
days, was much more the fashion 
use the same old readers that the same 
school had used for years and years. There 


was still feeling that any good textbook 
was good for all time and should used 
children and their children’s children. 
the books actually the schools fif- 
teen years ago were very difficult indeed. 
Now find only occasionally 
“antique” reading series being used 
school. Now much more the custom 
get the new reading books and keep 
all texts “up date.” 


Reading readiness coming 
recognized factor success read- 
ing every grade, from the first through 
the twelfth. Our rule “Challenge, but 
don’t discourage.” fifteen years 
ago, when these young men were boys 
school, the rule for great group 
the children seemed “discourage 
and discourage some more.” Grade after 
grade, the books were too hard. Grade 
after grade, the job was too difficult. 
Some boys learned how evade the job 
by. getting someone else their 
school work for them guessing 
when they could not read, reading 
pictures depending prompting from 
friends, the use other “dodges.” 
Some boys practically quit trying, and be- 
came know that 
the children entering any grade vary 
three five grades reading ability 
and try something about it. 
For one thing, are lowering the 
culty level the prescribed textbook, 
thus bringing into the reach larger 
number. Then are finding means 
helping the few who still are out their 
depth. realize that reading readiness 
always with us. Are the children ready 
successfully the work the grade? 
not, must get them ready adapt 
the work. 


Quantity reading has come into the 
picture since the draftees school.” 
Little reading was available any grade 
many schools fifteen years ago. There 
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were not the easy science readers and 
health readers and art readers, and the 
like. There were not the many supple- 
mentary books all kinds. There were 
not the school magazines that give easy 
interesting reading. Remember, are 
speaking the ordinary schools and not 
the favored school. There are many 
schools now that not have much read- 
ing matter. But the ordinary schools fif- 
teen years ago were lacking reading 
matter that visit them would 
great shock the average teacher today. 
Nowadays, average schools may have 
dozen supplementary books per child, 
several dozen. And most these books 
are suited the children both interest 
and reading difficulty. The few schools 


fifteen years ago which had supply 


reading material had little that the aver- 
age child could actually read. Such read- 
ing matter there was the schools 
usable only the better readers. 


Quantity reading all subjects, such 
exists today, did not exist even ten 
years ago, when present draftees were 
the fifth grade. Then each subject had 
its one book, and the child learned the 
subject from that book, that book gave 
it, and often the very words that 
book. Now are more and more getting 
the idea that there much read any 
topic that the children may studying. 
Africa, there are stories about 
Africa and travels Africa, and even 
number texts Africa. There 


Teachers College, 


the basis psychological tests 
given psychologists adults draft 
age declared that there are this 
country approximately ten million adults 
whose reading ability below typical 
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much read, and get all the children 
read from number sources. the 
same way the topic health, trans- 
portation, government what not, 
there much reading matter, and much 
written especially for children 
low reading ability. Quantity reading 
all subjects will give children chance 
get reading practice their own level. 
And this quantity reading will raise all 
their best possible reading level. 


The New Way Must Extended 


Yes, answer the question, what 
about the poor reading young 
the answer is, “We are doing things bet- 
ter now.” The only sad aspect the 
situation that are not doing them 
better enough places. have men- 
tioned reading readiness, better books for 
beginners, and each child reading his 
own level books which has 
vital interest. The reasons for these 
changes materials and methods are 
very simple and admitted all. Now 
could all carry them into effect, what 
great change there would the 
reading levels throughout the schools all 
over our country! And with this change 
reading levels, there would come more 
reading and also higher quality read- 
ing. And with this better reading would 
come more adequate citizenship, better 
understanding world problems, and 
therefore better outlook for just and 
enduring peace which the next genera- 
tion young men and women might live. 


Columbia University 


norms for the beginning the fourth 
should, the first place, 
pointed out that failure attend schools 
through the upper elementary grades 
undoubtedly responsible for the largest 
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proportion illiteracy near-illiteracy 
revealed the Better school at- 
tendance obviously one means pre- 
venting considerable degree illiteracy 
the future. 


Numerous studies have shown that the 
adult poor readers come largely from the 
range intelligence usually called the 
dull-normal low-normal range, which 
extends from the lowest intelligence quo- 
tients IQ. relatively large propor- 
tion young people this range 
found among those who leave school. 
The so-called “reading disabilities,” re- 
vealed number surveys, mainly 
fall within this range. Relatively few 
poor readers and reading failures are 
found with above 100. 


The Traditional Program Defective 

Various experiences, such the New 
York City Teachers College five-year ex- 
periment P.S. 500 (Speyer School), 
indicate that the typical school program 
many respects defective for the pur- 
pose cultivating efficiency and zeal 
for reading part the slow-normal 
pupils. Chronologically the first serious 
fault that pushing these pupils 
low intellectual endowments and interests 
prematurely into the pro- 
they not fail entirely, they 
may succeed learning laboriously 
make kind translation the printed 
words into oral language, much the be- 
ginning student Latin does. For chil- 
dred superior intellectual interests and 
talents this translation type struggle 
may interesting, but for most children 
the lower range intelligence 
not; fatiguing, irksome, often nerve- 
wracking work. 


Make Reading Enjoyable 
study Dr. May Lazar children’s 


interests reading the New York City 


1940 there were 10,105,000 persons the United 
States least years age who had not finished five 
years school Bulletin, Sept., 1942. 
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schools showed that many them this 
range definitely reported that reading was 
fun and never had been. Her study 
showed further that they read what they 
were required read school, but they 
rarely read anything anywhere 
indeed, they did read elsewhere, was 
likely the comics and the cheapest 
kind exciting serials. not difficult 
understand this type choice. The 
frustration the reading experience 
school quite naturally leads either 
outside reading reading only things 
that are remote from the schoolish kinds 


books. 


For the slower learners, who are most 
likely become the near-illiterates 
the next generation adults, the first 
remedy see that the pupils today 
are introduced reading time and 
such with such materials that 
they find learning read easy and enjoy- 
able and fun pursue their own 
initiative. Modern textual materials and 
methods for the basal reading program, 
including the “reading 
gram, make this possible. 


Improve Reading The School Subjects 


The best the available reading ma- 
terials the present time are more suit- 
able difficulty and character than the 
content other subjects. 
studies have shown that excessively heavy 
vocabulary burden, complex composition, 
unfamiliar concepts and complicated 
operations, and forbidding study-types 
organization, make the pupil’s reading 
task arithmetic, spelling, social studies, 
science, etc. exceedingly difficult. has 
been shown repeatedly that failure 
various school subjects has been due pri- 
marily the inability the pupil read 
well the text requires. When the 
slow-learning child, who has difficulty 
with reading easy materials, finds himself 
struggling with the more difficult reading 
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task the various subjects day after day, 
is, course, likely think reading 


hard work, full pitfalls. quite 


expected that such child, once the 
school day over, will prefer al- 
most anything rather than read. 
false notion assume that reading will 
prosper better readers are secured 
basal readers are replaced miscel- 
laneous books, the library well- 
stocked and frequent free reading periods 
moderately controlled recreational 
reading periods are provided. reading 
the various school subjects continues 
often is, will jeopardize the effects 
the best programs for basal reading and 
literary appreciation. the 


opinion, the greatest need education 
today for the purpose cultivating 
greater reading zest and competence 
the improvement the management 
reading the various school subjects. 


Other Activities Are Important 

Even the pupil’s interests and abili- 
ties reading are carefully cultivated 
all the school subjects, the zest 
youngsters for reading may still dulled 
the sheer volume reading study re- 
quired the school. The transition trom 
life full vigorous free physical activ- 
ity typical reading school ex- 
treme one. Reading involves many re- 
straints the bodily activities, free play 
the sensory mechanisms, speech and 
on. requires years experience for 
children, especially the iess gifted ones, 
learn suffer gladly the restraints 
continuous reading. 


Now that modern invention has pro- 
duced greater variety other media 
learning, such still pictures, motion 
pictures, radio broadcasts, records, demon- 
stration apparatus, and on, possible 
for the school make the life learning 
more interesting utilizing wider vari- 


ety devices and avoiding undue pro- 
longation any one, especially the re- 
straining types activity. Some children 
can read and study with keen enjoyment 
through the medium reading for long 
periods time, but others, and among 
these large proportion those who 
turn their backs reading soon 
they can, can maintain enthusiasm 
reading only for much shorter periods. 
The modern school could readily equip 
itself take care both extremes and 
all those between them. the writer’s 
opinion, less reading school 
for slow-normal pupils may result 
more reading ability and interest both 
and out school; least, this was the 
implication the Speyer School experi- 
ment. 


Although has been stated that read- 
ing interest likely colored the 
difficulty and the amount reading 
the various school subjects, damage 
also sometimes done the restrictive in- 
fluence the school free and recrea- 
tional reading. American education 
still strongly under the influence the 
classical tradition, the theory that only 
very fine literature, judged the liter- 
ary experts, should offered. Many 
the classics not make great appeal 
many children, especially the poorer 
readers. The popularity the comics 
and the modern adventure serials 


both children’s choices 


reading materials and radio programs. 
The selection current fiction for school 
libraries tends also run heavily 
books the “milk-toast” variety. 


More Vigorous Content Needed 


need larger amount lusty, 
challenging and satisfying content for 
our literary courses and free reading 
periods, especially for boys. should, 
course, choose those materials which 
have the highest literary 
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values, but there are not enough 
these should not hesitate take the 
next best and make the most them. 
The solution not condemn them 
utterly, but make use them such 
way that the alleged ill effects (many 
which are imaginary) are reduced 
minimum. This applies not books 
but magazines, newspapers, picture 
periodicals, comics, advertising brochures, 
catalogues, and all other forms avail- 
able literature. Indeed, one the defects 
school teaching has been the limited at- 
tention given the literature which fills 
the news dealers’ shelves. All these types 
materials should utilized the 
most educative fashion possible, often for 
the purpose clarifying their relative 
values and purposes comparison with 
standard school-library books. 


There can little doubt that inter- 
est reading not developed de- 
veloped first, later reduced, the 
schools are largely blame. pupil 
managed such way that goes 
through school reading somewhat resent- 
fully only what required read, 
likely read little more and for this 
reason fail become fluent reader. 
time goes on, his deficiency becomes more 
obvious and irksome. When school 
finished, likely read very little 
not all. Since persons this type are 


During period national crisis, our 
weaknesses—educational well ma- 
terial—as well our strength, stand out 
striking relief. secret that 
during the past few months, the efficiency 
our educational system has been chal- 
lenged from top bottom. Facts have 
been reported, for example, which indi- 
cate that millions our youth who have 
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not very competent, even their best, 
school, this process disuse need not 
prolonged many years before they fall 
below fourth-grade reading competence. 
This degree reading ability, our 
studies the Speyer School showed, 
too low make real reading typical 
newspapers magazines like the 
day Evening very efficient enjoy- 
able activity. This was true the 
past generation when such persons had 
relatively few other means learning. 
Now that picture newspapers and maga- 
zines, the radio, phonographs, and other 
such sources information are available, 
the incentives for continuing read 
adult life are less than they were genera- 
tion ago. perhaps only fair ques- 
tion whether the consequences are especi- 
ally serious the present time. 


Well, the United States Army gives 
the answer. the most critical period 
our history, the armed forces find that 
they simply can not use men with third- 
poorer reading ability. will 
not let another generation develop 
into adults incompetent engage 
military service because inability 
read. The incompetence such adults 
deal intelligently with the political and 
social issues the ballot and the dis- 
cussion group would even more 
marked and equally deplorable. 


gone school are unable read sufh- 
ciently well classified literate. 
Military authorities condemn high schools 
and colleges because the incompetence 
trainees mathematics and physics. 
Upper grade, high school, and college 
teachers place blame the lower schools 
for failure teach pupils read and 
study effectively. Furthermore, teachers, 
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parents, librarians, and the press deplore 
the low level reading interests and 
tastes exhibited vast majority 
school children. 


Three Attitudes Toward Criticism 


least three distinct attitudes have 
been exhibited response recent 


criticisms reading instruction. The first 


involves strong denial their validity, 
accompanied vigorous effort defend 
current practices. the judgment the 
purely defensive attitude futile, 
even though many reading deficiencies 
are due conditions over which the 
school has little control. 


second attitude which equally ob- 
jectionable illustrated recent editorials 
which maintain that current deficiencies 
reading are the product 
scientific bungling” and the innovation 
so-called progressive methods teaching. 
The solution advocated one editor was 
the elimination “impractical non-essen- 
which were not defined, and 
“undisciplined dabbling with practical 
essentials.” The implication these 
vague criticisms that recent innovations 
teaching reading have been adopted 
without due consideration essentials 
and methods achieving desired ends. 
Such assumptions are unsound and 
merit more consideration than pure- 
defensive attitude. 


third attitude represented those 
who are willing face criticisms frankly 
and constructively. Such teachers and 
school officers are eager determine the 
nature and extent the reading defi- 
ciencies their pupils, the personal, 
social, and factors that con- 
tribute unsatisfactory progress, the 
modifications teaching procedures 
which will enable given pupils learn 
read more effectively, and the ways 
which reading may enrich the lives all 
pupils, contribute their all-round 


growth and development and promote 
social insight and understanding. 
perience teaches that the three attitudes 
mentioned, the last the only one that 
can rationally defended either nor- 
mal times during emergency. 


Recent Changes Instruction 

reviewing critically the present 
Situation, one fact stands out boldly. 
Notable changes have occurred during 
recent years the nature, scope, and 
organization reading instruction. These 
changes have been made advisedly 
harmony with changing conceptions 
what schools should accomplish, 
understanding child nature and the 
learning process, changing social de- 
mands, and the results hundreds 
scientific experiments relating reading. 
The statements which follow indicate 
briefly the nature some these 
changes. 


The introduction reading the 
lower grades only after careful study 
the ability pupils, their interest 
learning read, and their readiness 
profit from guidance beginning read- 
ing. 

The enrichment the reading 
period all grade levels provide 
abundance purposeful reading activities 
through the use reading materials that 
are highly charged with interest, the rapid 
increase experiences that inform 
well entertain, the stimulation good 
thinking and clear interpretation while 
reading, the arousal strong motives for 
and permanent interests reading, and 
the orderly development basic reading 
attitudes and skills essential the re- 
spective levels advancement. 


The adaptation reading 
tion all classrooms and within groups 
the varying attainments, needs, and 
capacities the pupils. This often in- 
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volves the use different materials with- 
classroom for basic instruction 
reading and the wide use techniques 


The provision much reading ma- 
terial all school activities whether the 
curriculum organized subject basis 
terms integrated units, problems, 


projects. 


Rapid increase the amount 
guidance given pupils each school 
subject, other than reading. The validity 
this trend lies the fact that reading 
material each field has its own vocabu- 
lary, body concepts, forms expres- 
sion, and logic. Pupils become expert 
reading different types material only 
they receive continuous guidance each. 


The stimulation wide reading 
books and selections chosen with special 
reference the interests and needs 
children rather than the cultivation 
appreciation specific literary master- 
pieces selected largely harmony with 
adult standards. promoting reading 
interests, the need extrinsic motiva- 
tion recognized until intrinsic values 
within reading materials take hold the 
reader. 


The development methods 
evaluation which recognize wide variety 
types growth, including the attitudes, 
interests, ways thinking, and patterns 
behavior that result from reading 
the habits and skills involved 
reading ability. 


The foregoing statements describe only 
few the significant changes which 
have occurred reading programs dur- 
ing recent years. The question that na- 
turally arises this point relates the 
effectiveness these changes. The writer 
had occasion about year ago make 
somewhat thorough study the trend 
the reading efficiency pupils which 


had accompanied the types changes 
referred above. Abundant evidence 


found which showed that the adop- 


tion such changes specific schools 
and classrooms was with but few excep- 
tions accompanied notable increases 
the reading efficiency pupils and 
their interests and attitudes toward 
reading. 
Children Read Better Today 

When the situation for the country 
whole was considered, the following con- 
clusions were reached and are quoted 
from national broadcast: “The use 
the same tests over period twenty-five 
years reveals notable improvement the 
respective grade levels the ability 
pupils understand what they read, 
speed reading, and the amount read 
independently. Because oral reading was 
neglected for period time, decrease 
occurred efficiency that phase 
reading. true also that pupils the 
average are not quite independent and 
resourceful today formerly attack- 
ing new words. These deficiencies, how- 
ever, are now being corrected most 
schools. Taken and large, there never 
was period when many boys and girls 
learned read well they today, 
when children and young people read 
much and for many purposes they 
now, and when reading was more use- 
ful promoting personal development, 
school progress, and social understand- 


ing. 

Such statement, however, should not 
contribute complacency. matter 
fact, large majority school systems 
have yet not adopted progressive re- 
forms reading have failed develop 
the type well-balanced reading pro- 
gram that justified experimentation. 


Need For Balance 


common error the part those 
who modify their reading programs 
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adopt one more reforms, such the 
provision much free reading, and neg- 
lect other aspects reading that are 
need specific attention. some schools, 
reading receives large attention the 
primary grades and grossly neglected 
thereafter. other cases, the reading 
materials provided and the methods used 
are poorly adapted the varying needs 
pupils. still other cases, much at- 
tention given reading problems dur- 
ing the literature hour, but receive 
recognition the content fields. Further- 
more, the library materials available are 
often meager that pupils are unable 
develop even reasonable degree 
efficiency reading secure many 
the experiences essential for rapid growth 
their respective levels development. 


the discussion thus far has achieved 
its purpose, should clear that current 
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deficiencies reading are not the product 
fumbling” the use 
progressive reforms, some would 
have believe. They are due large 
measure either the continued use 
traditional patterns teaching fail- 
ure provide well-balanced program 
reading activities that harmonize with 
progressive trends. follows that most 
school systems throughout the country 
could scrutinize advantage this time 
the nature and scope their reading 
programs, the levels reading efficiency 
exhibited their pupils, and the ade- 


‘quacy the understandings, interests, 


attitudes, modes thinking, and patterns 
behavior which pupils acquire through 
reading. Such undertaking should 
challenge the interest and cooperation 
all members the staff from the kinder- 
garten college. 


ERNEST HORN 


Department Education 
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During the past year number 
articles have appeared newspapers and 
magazines criticizing the educational 
equipment the inducted men. Often 
the articles have implied explicitly 
asserted that the schools have fallen down 
the job. The remedy commonly sug- 
gested lay critics “return the 
teaching the three r’s” or, indeed, 
even the earlier methods teaching these 
subjects. This demand implies that the 
teaching the three r’s has been neg- 
lected both actual classroom teaching 
and the professional study educa- 
tional problems. This flagrant miscon- 
ception needs corrected. The three 
ate incomparably better taught today 
than the days our fathers, and the 
total significant research these fields 
exceeds that all other curricular areas 
combined. 


Reading ranks especially high among 
the school subjects which the greatest 
improvement has been made—in cur- 
ricula, methods, instructional equip- 
ment, and the appraisal results. 
1900 all the important scientific 
edge pertaining the teaching reading 
could have been included single 
volume. Today the published research 
would make sizable library. Superior 
teachers are now able attack the prob- 
lems teaching reading with com- 
petence which the profession may well 
proud. 


Need For Improvement Reading 

But while reading now better taught 
than was generation ago, investiga- 
tions the reading habits and abilities 
both youth and adults have disclosed 
conditions which are very disturbing. 
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Studies achievement the various 
subjects the curriculum show that 


many students are seriously hampered be- 


cause poor reading ability. The aver- 
age achievement the end grade 
probably least year below what 
readily possible secure. Wide differ- 
ences are found the achievement 
pupils different school systems. 
one city, for example, the achievement 
may low that not more than 
per cent the students reach the average 
the students another city similar 
population and tax base. evident 
that many schools fail make use the 
best professional knowledge and insight 
the teaching reading. 


Investigations the reading habits 
and abilities adults indicate, first, that 
large proportion adults not read 
very much, second, that the quality the 
books and periodicals that they read 
low, and third, that they not have 
enough reading ability utilize either 
the best the world’s great literature 
the most authoritative sources informa- 
tion. The first step the removal 
such deficiencies future adults the 
improvement reading abilities through- 
out the period instruction the school. 


Aside from special limitations, such 
the presence large numbers children 
from homes which English not 
spoken, the chief reasons for the low at- 
tainments found many schools are, 
first, the failure properly differentiate 
the major objectives teaching reading, 
second, the failure systematically apply 
the best professional knowledge at- 
tacking these objectives, and third, the 
over-emphasis extrinsic and formal de- 
vices. Space here permits only brief 
discussion the improvement objec- 
tives. 


Four Groups Abilities 
Definitions reading vary from those 
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which are very restricted those which 
include all abilities required for the effici- 
ent use printed materials. Viewed 
the light its influence instructional 
procedures, the broader definition has 
many advantages. Consider, for example, 
the knowledges and abilities that either 
adult student school needs who 
attempting get intelligent grasp 
the rubber situation. Let suppose 
that subordinate question wishes 
know the various uses which rubber 
put. answer that question will 
need utilize the following knowledges 
and abilities: 


First, must locate books and articles 
which deal with the problem. This in- 
volves knowledge general and special 
references, various library skills, the use 
the index, dictionary, maps, and atlases. 


Second, .he must read with accurate 
comprehension, appraising the content 
and selecting what most pertinent and 
useful for solving his problem. may 
find advisable take notes, especially 
the statistical data presented. 


Third, must organize the informa- 
tion and ideas that has thus obtained. 
This involves the recognition main 
and subordinate ideas, the ability make 
outline and make summaries and 
generalizations. 

Fourth, must decide which facts and 
generalizations are worth remembering 
and take steps, such the use recall 
and overlearning, insure their reten- 

These knowledges and abilities, per- 
haps the most generally serviceable all 
the abilities which the school seeks 
develop, are necessary the maintenance 
intelligent citizenship, and they are 


These four groups abilities, which represent steps 
reading under the guidance the problem, are here pre- 
sented only broad outline. Many other abilities should 
included under each group and, addition, may 
added the various knowledges and abilities pertaining 
the hygiene reading, the proper care books, and 
the oral interpretation the printed page. 
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essential learning the various 
cular fields school. seems reason- 
able expect that the basic instruction 
reading should focused directly up- 
the development these abilities; yet 
very few courses study and very few 
basic reading texts seriously attempt such 
development systematic manner. 


Under these circumstances the develop- 
ment essential abilities left largely 
incidental learning connection with the 
reading done curricular fields— 
indeed learning lacking conscien- 
tious and skillful direction that even the 
potential contributions 
learning are not secured. The develop- 
ment reading abilities connection 
with other subjects must carefully 
planned, and should implemented 
and supplemented systematic training 
the reading period which also serves 
remind both teachers and pupils that 
these fundamental abilities are essential 
effective study. Such plan necessitates 
new conception the place reading 
other curricular areas and the func- 
tion the period devoted especially 
reading instruction. 


Literature Separate Subject 

Neither the systematic development 
fundamental reading abilities the read- 
ing period nor their motivation, applica- 
tion, and maintenance other curri- 
cular fields can proceed effectively under 
the traditional practice, the reading 
period, combining the teaching 
literature with more 
teaching reading abilities. seems ad- 
visable make literature, leisure read- 
ing, separate subject the sense that 
social sciences and hygiene are separate 
subjects. other words, should dif- 
ferentiate instruction literature, 
leisure reading, from instruction for the 
development fundamental reading 
abilities. The relationships between 
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essential reading abilities and literature 
are more intimate than the relation- 
ships between these abilities and history 
and geography. fact, most the abili- 
ties outlined above are more effectively 
developed when based logical and in- 
formational content than when based 
literary selections. Moreover, make 
literature carry the load practice exer- 
cises reading almost certain affect 
its appreciation adversely through the 
creation atmosphere foreign its 
purposes. There nothing the 
tion here taken which implies decrease 
emphasis upon the objectives leisure 
reading. the contrary, this emphasis 
will intensified and clarified through 
giving leisure reading prominent place 
the curriculum. Periods devoted 
leisure reading should include not only 
belles lettres, but also other types books 
and periodicals shown recent investiga- 
tions prominent the leisure read- 
ing done life outside the school. 


The reading period, freed from the re- 
sponsibility teaching literature, now 
has clear and incisive function: the de- 
velopment fundamental reading abili- 
ties. Two three periods week are 
sufficient for this purpose except, perhaps, 
grades and This estimate assumes, 
however, that the development basic 
reading abilities constantly moti- 
vated and practiced all the curricular 
fields, including literature. 


Place For Oral Reading 

Perhaps word closing should 
said about oral reading. One the most 
important trends the last thirty years 
has been the shift emphasis from oral 
silent reading. This change has come 
about partly through the large amount 
research which has centered attention up- 
silent reading and partly through the 
influence the exponents the social 
utility theory curriculum making, who 
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pointed out that the reading done life 
outside the school predominantly silent. 
true that many schools the reading 
period primarily concerned with 
oral reading. The opposite practice 
found other schools, where oral read- 
ing almost entirely neglected re- 
garded merely method teaching 
silent reading. Neither these extreme 


The induction American youth into 
the armed forces, and the attendant ex- 
aminations and classifications have called 
attention matter long concern 
those who teach reading who are de- 
voted the cause democracy: the fact 
that land which purports offer uni- 
versal education have considerable 
number youth who cannot read intelli- 
gently. are disturbed now because 
want these men able read 
military directions, and they cannot. 
greater tragedy that they are and have 
been unable read with sufficient under- 
standing constructive peace-time 
citizens. 


planations have been forthcoming, and 
immediate pointing-of-fingers has begun. 
Most the explanations and pointing 
have come from those who have had least 
with teaching reading, and who are 
least conversant with the real problem. 
Moreover, again expected, the 
diagnosis frequently terms preju- 
dice pet complaint, and could used 
other situations logically. Many are 
hunting scapegoats; there are scores 
situation critically. 


Are Making Progress 
will note first that the lack 
reading skill not increase. 
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practices sound. Oral reading ability 
desirable social accomplishment and 
provision should made for its develop- 
ment throughout the various grades, al- 
though the emphasis upon should 
much less than that upon silent reading. 
The chief application oral reading will, 
however, found the period devoted 
leisure reading. 


will remember that this new situa- 
tion. lack adequate means for com- 
parison. Literacy thirty years ago meant 
ability read few simple sentences, 
write one’s name. Reading tests are 
comparatively new invention. Usable 
ones were not developed the time 
the last war. should learn whether 
gaining the reading problem. 
Data far available the writer indi- 
cate that are making progress. 


Within the past ten years have 
made great strides the teaching pur- 
poseful reading, reading for understand- 
ing (the kind reading, incidentally, 
which the army and navy want). Never- 
theless, hear many persons saying that 
the present group near-illiterates are 
results “new methods,” “progressive 
schools,” any deviation from the old 
mechanical procedures. They say 
must return drill and formal reciting 
from text book. Before jump 
such absurd conclusion, let’s take 
minute think few things: 


Not many men the army now 
have been taught these newer methods. 
Those few come for the most part from 
private highly privileged schools, are 
among those who have completed high 
school college, and have difficulty 
with reading. 

While so-called 
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schools may have their limitations, and 
certainly allow their pupils progress 
varied rates, above the second grade 
their pupils consistently show superior 
ability reading. Indeed, the most eager 
critics have complained that these chil- 
dren read everything they can find, and 
consequently not concentrate few 
facts. Abundant data now testify the 
superior results purposeful, individual- 
ized reading programs. 


The reading skills required the 
military leaders are relatively simple, and 
cause problem for normal persons 
who have remained school until they 
are fourteen fifteen. Unfortunately the 
large group non-readers are drop-outs, 
who have not completed elementary 
school, come from poorly taught and 
poorly equipped schools, and actually 
represent the most conservative and back- 
ward teaching the United States. 


They represent something more than 


this. embarrassingly large number 
come from those lower economic groups 
where health standards, nutrition, hous- 
ing, and cultural stimulation are the 
lowest. 


Give Them Chance Learn 

easy way evade the question 
improved living and better schools for 
our underprivileged say the whole 
trouble lack drill. Lack drill! 
Let’s honest. Lack good food; lack 
well-lighted homes with books and 
papers; lack attractive, well equipped 
schools, where reading interesting and 
meaningful; lack economic security 
permitting the use free schools—lack 
good chance, the kind chance 
these unlettered boys are now fighting 
give others. Surround children with 
books, give them healthful surroundings 
and opportunity read freely. They 
will able read military directions— 
and much more. 
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Sixteen million functionally illiterate 
adults and youths above the age ten 
years are reported live the United 
States. This substantially based 
has shocked awake the nation and set the 
linotypes clamoring from Key West 
Seattle. One-seventh our people above 
the age ten years unable read news- 
paper write letter; hundreds thou- 
sands men draft age reported the 
President the summer 1942 in- 
sufficiently schooled defend their coun- 
try. 

The National Education Association 
Research Division reported the recent 
pamphlet, Schools and the 1940 Census, 


that per cent the Negro selectees 


Ruth Kotinsky, Elementary Education Adults. Ameri- 
ean Association Adult Education, 1941, ‘‘Functional 
defined the Army ability read news- 
paper and write letter. 


and per cent the white selectees 
army camp near Washington, 
illiterate. The director the Civilian 
Conservation Corps stated 1941 that 
per cent the young men the CCC 
“were totally unable read and write 
when they entered the corps and much 
higher percentage are functionally illiter- 


” 


ate. 


The people the nation well 
take this situation seriously. But they 
have small chance learn why are 
not teaching millions our people 
read and write. The press the nation 
attacking the schools and conducting 
widespread campaign destroy the 


people’s confidence They 


quotation Dr. Paul Witty’s article case 
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are attempting turn the people against 
new and improved methods teaching, 
and drive the schools back oxcart 
ways. Their real purpose seize the 
war crisis slash school budgets,.and 
cut away the base our democracy. 


The result such attacks 
strengthen the enemy. the familiar 
Hitler tactic: Divide and conquer. 
teachers can set battling each other, 
and parents stirred attack teachers and 
each other much have lost the 
unity needed win the war. 

What are the facts? They are available 
anyone who cares familiarize himself 
with the census data, even glance 
the map illiteracy prepared the 
Bureau the census the 1930 data. 
The overwhelming percentage our 
illiteracy found the South, where the 
schools are often destitute. The need for 
social, racial, and geographic equalization 
educational opportunity clearly 
shown the summaries the 1930 
census which report the average percent- 
age total illiteracy Negroes 16.3, 
native whites 1.5, and foreign-born 
whites, 9.9. The 1940 census indicates 
significant change. Economic strangu- 
lation the real cause illiteracy. 
not possible teach children read and 
write for $5.00 $25.00 year, nor 
secure competent teachers for an- 
nual salary $200.00 


The root the problem the same 
our large cities and industrial areas, where 
the second locus illiteracy 
found among our foreign born adults. 
Too little support given adult educa- 
tion teach our many illiterates read 
and write. 

Likewise, the cause reading retarda- 
tion schools not primarily ineffective 
methods but overloaded teachers, lack 
adequate books and materials, and in- 


ciation Research Division. 


THE ELEMENTARY ENGLISH REVIEW 


sufficient teacher training. Illiteracy and 
reading retardation are economic origin. 


What done? How can the 
people the United States learn the facts 
and organize their energies reduce 
illiteracy the vanishing point has 
been done many parts the United 
States and throughout northern Europe? 


The first step for teachers organize 
themselves and present the basic situa- 
tion the people their communities, 
church groups, and forums. They will 
need explain that illiteracy can not 
sectional problem when are mar- 
shalling our total forces struggle 
for national and personal survival. 
imperative that have literate fighting 
men. armies not win modern 
wars. Efficient working men and women 
producing defense democracy must 
read and write. 


Steps Develop Literate Nation 

Equalize educational opportunities 
building national distributive fund 
for education, available, except 
unusual circumstances, only those dis- 
tricts which maintain increase their 
budgets, and apportioned according 
need all social, racial and economic 
groups. 


will objected that this national 
emergency cannot afford raise addi- 
tional funds for education. The cost will 
pittance compared the vast sums 
appropriated daily. less expensive 
send illiterate fighting men read orders 
and maps life and death struggle 
our defense against the highly literate 
Nazi and Japanese armies? economi- 
cal persuade large section our 
population that they would provided 
with more and better schooling under the 
rule the Axis than under democracy? 


Attack adult illiteracy directly and 


indirectly every community the 
United States—We need organize 
crusading spirit among our teachers and 
educational leaders wipe out this na- 
tional disgrace. Except the South 
where longer term would required, 
carefully planned community-wide pro- 
gram adult education aimed attract- 
ing our functionally illiterate population 
could far toward eliminating illiteracy 
single year. 

Organize school-wide reading pro- 
gram every educational system, extend- 
ing from pre-school through the junior 
Such program would begin 
with each child and student his own 
level ability and interest and help him 
develop his reading capacities, habits and 
attitudes rapidly possible. build- 
ing the following features are recom- 
mended: 


material vital significance the indi- 
and society. 

The purpose reading con- 
ceived action directed toward the gen- 
eral welfare. 

The reading plan for the school 
organized and supervised with the 
assistance school-wide and later 
community-wide committee representing 
all teaching levels and subject areas, and 
interested groups. 

Growth reading for every child 
and youth thought the re- 
sponsibility every member the staff, 
irrespective his special field. 

each school and system make continu- 
ous study reading development possi- 
ble, and provide special services for 
retarded and handicapped children. Such 


centers have been found very successful. 


more extended statement organizing school wide 
reading program will found Building the School-Wide 
Reading Program Eason Monroe, Holland Roberts and 
Violet Stone. Sacramento, California: The California State 
Department Education. press. 
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They not take over responsibility for 
the program reading but co-operate 
with other teachers analyzing problems, 
developing plans, and getting the work 
well started. Part the time and energy 
devoted the children and students 
and part consultation with other 
teachers. 

The development reading readi- 
ness prerequisite for beginning 
reading, and permanent feature the 
program all levels growth. 

Classes not exceed thirty children. 

Expert health and psychological ser- 
vices. 

Experienced, expert leadership 
one more specialists reading. 


Adjust teachers’ class loads allow 
individualization the reading program. 
Experience every part the United 
States indicates that children and youth 
who are retarded reading can most 
effectively helped through combined 
program school and class activity, small 
group work, and individual teaching. 
Polls made the Stanford Reading Cen- 
ter over period the last four years 
show that retarded readers report their 
greatest satisfaction and gains come 
through their work with individual coun- 
selors. 

Extend school and community library 
occurs when books 
and magazines are accessible.. need 
build reading environment for every 
child, youth, and adult every community 
the United States. For this good cen- 
tral community library important, but 
insufficient. necessary take books 
and magazines the people many 
ways: through branch libraries, story 
tellers, radio, choral reading, motion pic- 
tures, dramatization, and children’s and 
adult theaters. 

Equally important the development 
the school library program. The work 
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the librarian should 
into every classroom through classroom 
libraries. Pertinent books and magazines 
are important laboratories, shops 
and gymnasiums any other division 
the school. Every teacher can 
force the building the reading en- 
vironment for every child, and in- 
fluencing his reading growth. 


The demands the military forces 
for literate fighting men offer teachers 
major opportunity for educational ad- 
vance. grasp must statesmen 
enough build reading program 
which the whole society can participate. 
Discussions upon the amount phonics, 
the C’s, drill, and other techniques 
reading are minor importance and 
are largely irrelevant. 


teachers, let say our military 


and government leaders: help get all 
children into the hands enough well 


qualified teachers, comfortable, hygienic 
quarters, well supplied with modern 
books and magazines, and will teach 
all who are mature enough and who are 
sound physical and mental health read. 
For the small who are not 
good health who have special prob- 
lems will need the help and advice 
expert medical psychological 
service, and reading specialists. 


The central issue the improvement 
our reading program social and 
economic support and not pedagogic 
method. Let hold this major prob- 
lem and refuse diverted side 
issues drill master’s methods raised 
smoke screen the enemies the 
schools. 


Arthur Gates agrees with other leaders reading, 
“that teachers can learn handle least 90% 
the reading defect cases our schools. For the remaining 
10% which would represent about the entire ele- 
mentary school population, more expert diagnosis and 
remediation are Role Personality Mal- 
adjustment Reading Disability.” Journal Genetic 
Psychology, 59: 77-83, September, 1941. 


DORA SMITH 


The University 


The army has discovered what the 
schools have known for long time— 


that many pupils leave the elementary 


and high schools without reaching level 
maturity reading necessary for in- 
telligent citizenship. The School the 
Citizen Soldier,’ fascinating volume 
the historical and economic backgrounds 
the war, will repay reading more 
than the soldiers for whom was 
written. difficult book, many its 
chapters prepared college professors 
accustomed lecture mature college 
students. Its concepts are fundamental; 
its message, important; yet the boys who 
will read are not, for the most part, col- 
lege students. The resulting inadequacies 
performance will serious detri- 
ment the war program. They represent 
the continuing challenge democracy 


Griffen, Robert The The Citizen Soldier. 
Appleton, 1942. 


the abilities the people, and 
the schools will redouble our efforts 
meet that challenge. 


The improvement reading any 
level instruction depends upon lifting 
out the realm mere 
and placing the firm basis prob- 
lematical thinking and the acquisition 
experience and ideas through books. 
When child seeking information 
necessary his purposes anticipating 
with interest story, reads for the 
meaning the promised entertainment, 
not for word-calling, and his very attitude 
mind helps stamp material his 
consciousness. 


Reading paragraph drill book 
see how many questions one can answer 
about the end not reading for the 
sake values offered the content. 


‘ 

. 
ts 


Reading for meaning demands the rais- 
ing questions advance and reason- 
able motive for reading. 

teacher said recently sixth grade 
class, “Children, turn your geography 
books and read page 351 carefully. Then 
going test you what you 
member.” visitor the classroom, 
read with the children innumerable de- 
tails filling two finely printed columns 
large-sized geography book. The 
subject was South American products and 
waterways. Before had finished the 
reading, the children indicated show 
hands that they were through. The 
teacher flipped wall map and asked 
answers the detailed questions con- 
cealed beneath it. myself could answer 
perhaps third the questions the 
end the rapid reading period. The 
children did better, but calling 
individuals who recalled the answer 
each question turn, the teacher carried 
creditable recitation, fixing dis- 
cussion the facts which had been missed 
reading. asked myself what would 
have been the difference growth 
reading power had discussed 
advance what knew about South 
American waterways and products, 
had raised questions and set about reading 
find the answers. believe should 
all have read with greater zest and intelli- 
gence; should have carried away more 
from the page and depended less hear- 
ing the answers recited others. Then 
any had failed find the required 
information, those who had could have 
pointed the printed page and 
showed what had overlooked. 
should have taken longer finish the 
job, sure, because what impor- 
tant enough read with care demands 
time enough for careful reading. 


Reading With Purpose 
This very ordinary reading lesson. 
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Suppose, however, that well-organized 
unit had been under way, with major 
problems and minor issues set ad- 
vance. Then each child would have 
supplementary material the answers 
questions related the larger topic under 
discussion some other one for which 
had assumed personal responsibility. 
Reading for meaning would have been 
doubly assured because each indivi- 
dual’s responsibility for reporting his find- 
ings the group. 


Reading with motive also necessitates 
adapting one’s speed reading the 
purpose hand. College students fre- 
quently express the belief that high school 
teachers want their classes read fast, 
and college teachers want them read 
slowly. “Which better, extensive 
intensive reading?” question not un- 
common even among teachers. Can 
not drop the attitude either, and 
emphasize the need for judging the 
purpose the reader and the nature 
the material whether rapid careful 
reading advisable? Learning make 
this choice for themselves one the 
basic skills which the elementary school 
should give boys and girls. 


Utilizing Reading .Aids 

Informative reading the kind young 
men are doing the armed forces and 
the kind boys and girls use school de- 
mands ability utilize such aids read- 
ing and topical divisions, 
paragraph headings, and marginal inserts. 
The very structure the paragraph with 
its topics and development in- 
dispensable aid its 
meaning. Reading for details, invariably 
stressed drill exercises, important, 
but reading fit details into larger 
framework ideas equally and often 
forgotten. Learning see the major 
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topics major and the minor topics 
minor, not only through the process 
thinking, but through aids furnished 
the author, such size and kind type 
used sectional headings, basic 
learning through reading. 


Many these aids occur textbooks 
for both the school and the army. also 
does the habit enumerating series 
ideas, all expressed parallel fashion, 
help the reader follow sequence 


thought. Here typical paragraph 
from The School the Citizen Soldier: 


total war possible, process some 
oversimplification, enumerate four types 
the first place, there the 
Battle Production fought the factories 
and mines the nation and its allies and 
friends, the wheatfields, the office 
which allocates priorities. There the Bat- 
tle Morale, fought the minds and 
hearts every individual within the nation, 
fought its leaders who tell the people 
the truth rather than propaganda, fought 
those who seek reach the people 
other countries with the truth means 
radio, overcome the lies and distorted 
statements their leaders. There the 
Battle Transportation—and finally, only 
after all these forms total war are 
being waged successfully, can the actual 
“Battle Combat” all its myriad 
forms fought. 


Although the level difficulty this 
paragraph beyond the elementary school 
child, the device for aiding the reader 
follow the thought common Chil- 
dren need help recognizing transition 
words and phrases. For example, “But Lee 
personified his career another 
can tradition that ran back beyond the 
opening the eighteenth century.” The 
words another American tradition relate 
what coming what has gone before. 
Consciousness these devices major 
aid reading. 


The Multiple Meaning Words 
The American tradition referred 


the concept “responsible aristocracy.” 
The word responsible this connection 
reveals the complexity the problem 
vocabulary development. mere study 
the dictionary adequate establish 
such Wide experience with 
the general idea responsible govern- 
ments, representation, government 
for the people and the people neces- 
sary build elaborate and signifi- 
cant concept. The day listing ten 
words the blackboard and defining 
them past, because words take mean- 
ing from the context and from the past 
experience the reader. Every effort 
extend the child’s experience with the 
objects and ideas for which words stand 
bears direct relationship improve- 
ment reading. Every experience which 
necessitates thought and generalization 
extends the child’s stock words. Then 
the child actually wses the word both 
orally and writing, his mastery 
complete. The inter-relationships these 
three aspects vocabulary development 
grow more patent every day. 


Consider, for example, the word degree 
—one presumably significant the read- 
ing men the services today. stands 
for many degrees Fahrenheit science 
and cooking; many degrees 
angle shop mathematics; such and 
such degree humor story about 
person high low degree; the cul- 
mination four years training col- 
lege, the mysterious thirty-third degree 
which slips out father’s conversation 
about Masonry. 


Such multiplicity meanings 
major argument for attacking reading 
skills connection with all the activities 
the school day. large proportion 
the reading problems young men the 
army are facing today are not the prob- 
lems the reading text books such. 


A 


‘ 
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They are the problems so-called work- 
type reading reading learn. For 
example, take the kinds reading neces- 
sary success the use figures 
arithmetic, and the reading graphs 
and statistics. The relationship experi- 
ence the establishment meanings 
figures, fractions, and graphic pre- 
sentation facts quite important 
the relationship experience the 
meanings words. For example, num- 
ber concepts need concrete demonstration 
such activities measuring builder 
boards, figuring half the distance twice 
the distance from one end stage 
the other the making screens 
decorations, and counting the number 
plants needed fill flower bed. 


Reading Technical Materials 
Mere reading large numbers needs 
also emphasized. Pupils’ difficulties 
arithmetic demand analysis deter- 
mine whether they are due inaccuracy 
computation, choice the wrong 
method solution, careless inaccu- 
rate reading, inability read numbers, 
distinguish between what given 
the problem and what found. 
Care diagnosing the difficulty will 

long way toward effecting cure. 


Actual construction graphs and 
charts all kinds, such bar diagrams, 


pie graphs, pictographs and the like—in 
such original problems mapping the 
community, keeping temperature chart, 
graphing the number boys and girls 
the room who drink milk have 
library cards serves give meaning 
this method presentation. 


Finally, improvement reading de- 
pends upon the amount intelligently 
directed reading the child does through- 
out the elementary school years. The more 
reads under wise direction and re- 
sponse his own need, the more ade- 
quate will his reading processes become 
relationship all subjects 
study and response all kinds 
needs. will require books supple- 
ment the terse facts the geography 
history text, books answer his questions 
concerning the world nature, books 
help him collecting and preserving 
treasures, building model airplane, 
making rock garden; books satisfy 
his desire for thrilling adventure, his need 
for escaping into the realm fancy, 
for enjoyment funny story. Such 
wealth reading experiences motivated 
through his own needs and desires and 
materials level difficulty adapt- 
his present attainment will the 
best possible guarantee reading for 
meaning, which basic any program 
for improving the child’s grasp what 
reads. 


NILA BANTON SMITH 


School Education 
The University Southern California 


What are going about read- 
ing today? Continue use the same pro- 
cedures which have failed produce 
results, face the situation squarely and 
set about constructively catch the 
lag? The latter, course! the writer’s 
opinion the considerations below are 


basic program effective reading 
instruction: 


Provide Definitely Organized Program 

During the last several years there has 
been tendency many schools leave 
the teaching reading more less 
chance. Children have been exposed 
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reading making available them at- 
tractive picture books and story books, 
and they have been encouraged read 
widely from informative books obtain 
facts necessary forwarding their units 
work. Both these practices are valu- 
able and desirable, but most children 
need more reading experience and prac- 
tice than these two situations provide for 
them. Reading too complex process 
left the hit miss development 
which results from such incidental 
program. We, teachers, must provide 
definitely organized program develop- 
mental instruction which will insure 
vocabulary and skill development. 


School Reading And Life Reading 

Reading activities life the present 
time are contested many competing 
agencies. The radio, the sound movie, 
the picture magazines provide about all 
the information and entertainment 
which many people desire. Why bother 
read when the benefits formerly de- 
rived from reading can obtained 
through such easy, passive mediums? 


If, the face these competing 
public, then teachers must exert them- 
selves more than ever before make 
reading activities fascinating children; 
establish reading habits and interests 
permanently and surely that individuals 
will continue use them after school 
days are over. 


Perhaps the most significant considera- 
tion bringing about such permanent 
reading habits and interests that 
more identifying school reading 
with life reading, merging the two 
completely that the child will uncon- 
sciously pass from one the other with 
interruption diminution interest, 
quality, amounts. 


analyzing life’s reading, find that 
falls into two general classifications: 
Applied Reading; and Free, Unapplied 
Reading. Applied Reading may de- 
fined that type reading which 
person engages for some specific purpose, 
after which puts the results his 
reading immediate use. Thus, Mrs. 
Brown reads recipe order find out 
how make cake, then she uses the 
information thus obtained actually 
making the cake; Mr. Average American 
laboriously reads the instructions accom- 
panying his income tax blank, and then 
proceeds use this information 
preparing his report. each these 
life situations the individual has been 
reading for purpose, and applying the 
results his reading some immediate 
use—thus, has been doing 
Reading. 


The other major type life’s reading 
seems rather generally concerned 
with effort; largely free 
activity which the individual reads 
selections his own choice simply for 
his own enjoyment enlightenment. 
reads the “funnies” every 
cause Donald Duck’s escapades give him 
chuckle start his day aright; reads 
the headlines the daily paper because 
wants know what going the 
world. doesn’t read these selections 
for any practical applied purpose; his 
reading free and unapplied. 


Since life’s reading consists these 
two major types, (1) Applied Reading 
and, (2) Free, Unapplied Reading, then 
behooves teachers provide chil- 
dren the classroom with many reading 
experiences which fall under each 
ences applied reading, abundant ex- 
periences free reading—so that from 
the beginning they may engage both 
types life reading activities. Along 


with experiences these two types life 
reading, most children need the definitely 
organized reading instruction discussed 
under the first heading above; the three 
types reading experiences should 
co-ordinated and parallel. The amount 
instruction given the organized, 
planned program, however, should 
diminish the child passes through the 
grades and gains increasing mastery 
the skills, permitting him gradually 
slip into larger and larger amounts 
Applied Reading and Free, 
Reading until these types reading 
merge into and become completely identi- 
fied with life’s reading itself. this 
point the youth should stand inde- 
pendent individual fully equipped use 
the reading tool enrich his life mani- 
fold ways long may endure. 


Increase Attention Semantics 

The semanticists have very significant 
contribution make the teaching 
reading. Undoubtedly confusion word- 
fact relationships and meanings cause 
much faulty reading does confusion 
due lack ability word-recognition. 
One the strongest new emphases 
improving reading instruction should 
the field semantics. 


The meaning word determined 
several factors aside from its dictionary 
definition. word takes different 
meanings according the special mood 
and intent and experiences the writer; 
the personal experiences the reader; the 
situation which the word embedded; 
the context the other words surround- 
ing it. Teachers, therefore, must give 
great deal more thought the develop- 
ment different shades word meanings 
and relationships embedded differ- 
ent situations and contextual settings. 


Some the techniques which may 
used for this purpose are: providing first- 
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hand experiences involving new words; 
visual materials representing words the 
reading lesson; having the children per- 
form actions appropriate for verbs; draw- 
ing blackboard sketches; relating words 
personal experiences; reading tell- 
ing background selections, using certain 
word meanings appropriate settings; 
selecting from several definitions given 
dictionary the one which seems most 
appropriate for word given setting. 


Everything and anything which 
teacher can aid children clarifying 
meaning concepts and interpreting 
different shades meaning and word re- 
lationships their reading, will contri- 
bute mightily the improvement read- 
ing instruction. 


Continue Readiness Activities 

One the most promising new move- 
ments the field reading instruction 
change our concepts concerning 
the teaching reading beginning first 
grade children. Throughout our history 
reading has been taught all children 
upon entrance the first grade. 
recent years, however, have come 
the realization that the child who works 
most successfully and happily with begin- 
ning reading techniques the one who 
has attained certain ripeness—physical- 
ly, mentally, and emotionally; one who 
has attained certain state maturation 
which insures facility dealing with 
reading symbols. And have discover- 
further that all children not attain 
this state readiness for reading the 
same chronological age. the past 
have forced rather than fostered reading 
with many beginning first graders who 
were not sufficiently mature engage 
the reading process. Probably this prac- 
tice frequently has been responsible for 
starting remedial reading cases their 
plodding road through the grades. 
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Recognize Specific Reading Skills 

For many years have recognized the 
specific skills arithmetic; have taught 
children add, substract, multiply, and 
divide. have gone farther and broken 
these major arithmetic skills into sub- 
sidiary skills. Yes, have taught chil- 
dren these specific skills and sub-skills 
arithmetic; but many the present 
time are still teaching reading “lump 


sum. 


matter fact reading consists 
specific skills just truly does arith- 
metic. Take, for example, the case 
busy housewife who has hour de- 
vote reading before preparing the even- 
ing meal. She decides devote the 
perusal household periodical. Pick- 
ing the magazine, she hastily skims 
through the headlines the first fifteen 
twenty pages attempt find 
which the fictional titles holds the 
greatest appeal for her. Having read all 
the titles, she the one she likes the 
best and leisurely reads the story for 
pleasure, comprehending and enjoying 
she goes along. Having finished this 
story, her mind may revert her house- 
hold duties and she will decide search 
for some new ideas use making the 
dinner more tasteful. Again she will skim 
through the pages till she finds one filled 
with menus and recipes. she not 
interested everything the page, her 
eyes sweep over the columns until they 
alight the menus, when she begins 
read attentively. Suddenly she comes 
upon the name some dish which partic- 
ularly appeals her fancy. Deciding 
find out more about the preparation 
this dish, she skims through the page 
search the recipe for it. Upon finding 
it, she reads intently, generalizing its 
possibilities while doing so. Finding that 
its ingredients are among those which she 
has hand and that the dish easily 
prepared, she rereads the recipe carefully, 


considering every item with the view 
retaining it; perhaps she will select and 
organize the important elements mak- 
ing which she jots down 
for future reference.. Noticing 
that her time flying, she may again turn 
the menus, hastily skimming through 
them, receiving suggestion vegetable 
one, salad another, and dessert 
another, rapidly selecting, retaining, 
and organizing the various suggestions 
until the complete meal has been planned. 
During the course her reading this 
housewife used different and dis- 
tinct reading skills and abilities. 


Teach Functional Phonics 

Several years back phonics was over- 
emphasized through elaborate methods 
which made use isolated, purposeless 
drill procedures which were unsound 
when evaluated terms modern 
psychology. Because phonics was im- 
properly taught, stigma was attached 
the whole subject phonics and was 
dropped from the curriculum large 
numbers schools throughout the coun- 
try. The present army recruits were pass- 
ing through the schools during this period, 
and probably many them never ac- 
quired methods attacking new words 
independently. 


Several investigations’ have recently 
been conducted which reveal evidence 
that supports the contention that 
phonics valuable aid developing 
word recognition ability. should 
course taught functional contextual 
situations according pupil needs. And 
using several other methods attack 


which are useful solving new words. 


Phonetic Training Primary Duke University 
Press, Durham, 1939; Joseph Tiffin and Mary Mc- 
Kinnis, Ability, Its Measurement and Relation 
Reading School and Society, (February 10, 
Elementary School Journal, XXIII (February, 1923), 451- 
52; and Sexton and Huron, Newark Phonics 
Experiment,” Elementary School Journal, XXIII (February, 
1935), 451-52. 


4 
q 
4 
4 
q 
| 
q 
4 
q 
| 


SYMPOSIUM 


One disclosed the follow- 
ing methods those which first grade 
children use naturally when phonics 
taught: picture association; contextual 
clues; analysis and synthesis compound 
words; finding “little words larger 
words;” generalization consonant 
sounds. Children should participate 
broad word recognition program, 
which they are given practice attack- 
ing new words through the use each 
the first four methods mentioned above 
well through the use phonics 


per se. 


Up” Reading Failures 


The one-hundred per cent promotion 
policy seems rather general through- 
out the country. accordance with this 
policy all children are sent the next 
higher grade-level each semester whether 
they can read not. result the upper 
grades and high school classes are clogged 
with children who cannot 
enough execute their study assign- 
ments. Many children are even graduated 
from the secondary school who have ac- 
quired only slight degree facility 
the reading process. 


Socially and emotionally, the one- 
hundred per cent promotion policy has 
many advantages, but from the stand- 
point reading causes endless 
amount trouble. One way which 
this problem might met that pro- 
viding “catch-up” classes certain stra- 
tegic points the school program. Un- 
der this plan such “catch-up” class 
might provided the end the third 
grade, the end the sixth grade, and 

Nila Smith, “The Construction First-Grade Read- 


ing Journal Educational Research, XVII 
(February, 1928), 293-96. 
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possibly the end the eighth grade. 
All children who have reached the end 
one these periods without having at- 
tained sufficient reading skill the 
work required the next stage would 
then placed this “catch-up” class 
and given intensive reading instruction 
until they are able quality read- 
ing commensurate with the new demands 
which will placed upon them their 
next level school life. 


College Instruction The Teaching 
Reading 

With the advent the integrated pro- 
gram most teachers’ colleges and schools 
education replaced their separate sub- 
ject-matter courses with one general 
culum course. this general course 
students are taught how organize their 
classroom instruction around centers 
interest and areas experience. many 
cases, however, little attention has been 
given procedures for developing skills 
within such program. Since reading 
such complex, intricate, and fundamental 
skill, and since many teachers are failing 
teaching effectually, might not 
justifiable still treat reading course 
itself addition the general inte- 
grated curriculum course; least might 
not given larger portion time 
within the general curriculum course? 
All prospective teachers, those preparing 
for the secondary school well for the 
elementary grades should thoroughly 
informed regard the psychology 
reading, important investigations read- 
ing, and sound procedures the teaching 
reading. The slogan, “Every teacher 
teacher reading,” should, indeed, be- 
come generally accepted reality rather 
than softly-spoken theory. 


PAUL WITTY 


Department Education 
Northwestern University 


Convincing evidence again demon- 
strates the need for remedial reading 


well for sounder developmental pro- 
grams our schools. Tests and surveys 
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continue show that large numbers 
elementary school pupils develop 
effective habits and generally commend- 
able tastes reading. 


Criticism Reading Instruction 
interesting note the interpreta- 
tion these facts. The following ex- 
cerpts from newspaper editorial are in- 
dicative the spirit with which such dis- 
closures are sometimes received: 


The pseudo-scientific fumbling 
gressive not limited WHAT 
taught, but HOW taught.... 

curriculum, “progressive education” 
fascinated and obsessed with impractical 
non-essentials. 

technique, indulges undisciplined 
dabbling with practical essentials. 


The child being kept ignorance 
the most practical, efficient and versatile 
all mental tools, the phonetic alphabet. 


being taught read like China- 
man; and become ideographs, 
which, Chinese, there are almost 
many there are words the language 
will never learn spell. And, since 
“progressive education” does not teach 
alphabetical order, will never learn 
find name telephone book, unless 
acquires that recondite knowledge else- 

The new deal education like the new 
experiments visionaries without vision. 


Our children are the guinea pigs for these 
stupid and impractical experimenters. Un- 
less reforms are quickly made, will de- 
velop citizenry from refuse unsucess- 
ful experiments. And these citizens, trained 
failure, will make failure the nation. 


Thus this expose “progressive” mis- 
education not merely phase aca- 
demic, pedagogical controversy, but at- 
tack methods and viewpoints that are 
weakening and perverting the whole Amer- 
ican social structure. 

The failure education” 
infinitely more serious than the proven fail- 
ure the new deal politics. can 
outgrow the politics, but cannot out- 


grow rising genération failures.* 


Editorial, Milwaukee Sentinel, Sept. 
28, 1942. 
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Are Modern Methods 


Evidence that poor reading habits and 
attainment abound the conglomerate 
mass our public schools not reve- 
lation.or startling discovery. Investiga- 
tors reading have pointed repeatedly 
this condition, and have developed ef- 
fective remedies. Nor the method 
disposing the issue projecting the 
cause the teacher especially original. 
recalls the remarks school adminis- 
trator who awakened rather suddenly 
alarmingly large amount poor read- 
ing his secondary school. “This 
shows,” said, “the devasting results 
the new education, introduced teachers 
who have attended college recently. 
They neglect the Two teachers, 
employed three years previously for grades 
three and four, were designated typical. 


visited the classrooms young 
they were guilty—con- 
demned indeed, the atmosphere 
their classrooms, and the conspicuous dif- 
ference between their wholesome quality 
and the lethargy which characterizes many 
other rooms. was clear once that 
every child these two rooms had been 
observed and studied patiently until his 
behavior and his needs were thoroughly 
understood. One teacher commented, 
“Harry comes from very poor family; 
has five brothers and sisters; slow 
reading but amazingly adept with 
“John nervous child who 
rapidly achieving poise; however, 
has just begun take his place his 
group and beginning make some 
important gains reading.” “Bob 
splendid well-balanced boy; Mary gifted 
writer,” and and on. looked around; 
the room was adorned with the results 
busy minds and active bodies. 
where were signs achievement, partici- 
pation and development. 


Before strictures concerning instruction 
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reading are accepted valid, number 
facts should considered. The pro- 
fessional literature the field reading 
contains many accounts soundly de- 
veloped reading programs which are 
yielding most efficient results. Examples 
are readily cited almost all students 
education. And courses study for 
number cities and states disclose gen- 
eral tendency improve instruction 
applying scientific findings concerning 
the reading process. Moreover, remedial 
work has been successfully inaugurated 
many schools. area education 
have teachers applied the results scien- 
tific investigations more effectively than 
reading. 


Yet there remain, spite genuine 
progress, large number children and 
adults who have been denied their right- 
ful opportunity learn read efficiently. 
Some these individuals have never at- 
tended the public school; others have 
been school only for very short periods 
time; and others have been taught 
classrooms which materials are inade- 
quate and methods are obsolete. These 
and many other conditions account for 
our failure affect vitally small but 
significant proportion our population 
for whom universal education planned. 


The needs this group not imply 
the abandonment present practices 
and the substitution new different 
methods. They warrant instead the general 
dissemination and widespread use meth- 
ods and materials now being employed 
successfully many schools. fact, the 
best programs reading are the product 
oughly validated research. Through more 
widespread initiation such programs, 
may not only offer more effective in- 
struction, but also prevent the develop- 
ment other casualties reading. 
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Emphases From Research Reading 


Perhaps the most important single 
contribution from these investigations 
the demonstration that nearly all poor 
readers can helped appreciably, and 
that many can gain effective and adequate 
reading skills. Therefore, poor reading 
less constitutional irregularity, but 
developmental which will re- 
spond favorably properly directed ef- 
forts. Educators working with children 
who can not not read must not 
content, however, with their commend- 
able interest remedial work, for this 
interest should paralleled attempts 
reconstruct outmoded practices and 
conditions which produce reading failures. 


Experimentation has revealed that the 
poor reader usually displays not single 
difficulty particular inadequacy, but 
instead composite poorly integrated 
developmental habits which necessitate 
individual study and guidance. Conse- 
quently, longer place our hope 
simple panaceas such as: visual remedies, 
readjustment material terms chil- 
dren’s ability learn through particular 
phonetic drills. Genuine improvement 
reading depends upon much more com- 
prehensive program diagnosis and in- 
struction. Capable teachers are generally 
well aware these facts; longer 
they state, “We are using the method, 
the the method.” Since the 
poor reader presents unique combina- 
tion difficulties, the competent instruc- 
tor prepared use variety methods 
—any method which he, critical stu- 
dent, discovers appropriate for meeting 
child’s particular needs. 


Studying The Child 


discover these needs the teacher 
should choose intelligently and use effec- 
tively tests, examinations, and remedial 
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procedures which are needed many 
children who fail make normal pro- 
gress reading. should study fully 
and systematically the interests, hobbies, 
play preferences, vocational ambitions, 
and other significant facts about the chil- 
dren’s development which give meaning 
and direction their lives. Recent scien- 
tific work has shown the feasibility 
having major portion remedial in- 
struction carried the classroom 
teacher who can develop most the 
skills necessary for expert diagnosis and 
guidance reading. 


The foregoing analysis will include, 
course, study the reading habits and 
skills each child. Teachers are aided 
this work the use standard tests 
and check-lists. For example, studying 
oral reading, teachers administer oral 
reading test, and addition, observe the 
types errors each child makes 
check-list reads various passages 
orally. Efforts are directed toward the 
correction each child’s particular 
patiern error. Most this work in- 
dividualized since each child displays 
characteristic and unique pattern error.* 


Similarly, silent reading habits are 
checked and provision made for cor- 
recting faulty patterns and strengthening 
underlearned habits. Fortunately, there 
abundant literature which offers the 
classroom teacher specific aids ap- 
plied such These aids are being 
efficiently applied many classroom 
teachers. addition, there growing 
concern for outcomes inadequately treated 
traditional programs—for the develop- 

Cf. Witty-Kopel check-lists and Gray Oral Reading 


Paragraphs; discussion their use found Readiag 
and the Educative Process. Boston: Ginn and Co., 1939. 

Durrell, Donald. Improvement Basic Reading Abili- 
ties. Yonkers-on-Hudson: World Book Co., 1940. 

Whipple and others. the Intermediate 
Grades. Ninth Research Bulletin The National Confer- 
ence Research English, Chicago: Scott-Foresman and 
Co., 1941. 

Hovious, and Shearer, Wings Reading. 
Boston: Heath and 1942. 


ment abilities such the appreciation 
the relevancy passages particular 
problems, the understanding basic as- 
sumptions, and the organization and dif- 
these abilities found modern develop- 
mental reading programs which promise 
improve greatly the reading status 
children, young people, and adults. 


Vocabulary Development 
Another important trend reflected 
the work many teachers who are en- 
couraging the development vocabu- 
lary which promotes communication and 
guarantees maximum efficiency silent 
and oral reading. 


For number years vocabulary de- 
velopment was regarded assured 
provision were made for certain num- 
ber repetitions words. Insufficient 
attention, seems, had been given the 
child’s background and need for these 
words, the context which they ap- 
peared, and their varied meanings. 
The significance these and other con- 
siderations has been increasingly em- 
phasized students education, well 
consequence, number techniques are 
being used facilitate word mastery and 
understanding. this work there 
appreciation the fact that meaningful 
vocabularies depend upon the richness 
and variety the pupil’s experience. Con- 
spicuous this development the un- 
animity with which two types experi- 
ence are stressed.* The first type relates 
the association words with the world 
things, and the second their relation- 
ship people and their behavior. 


2Gans, Roma. Critical Reading Comprehension the 
Intermediate Grades. New York: Bureau Publications, 
Teachers College, Columbia University, 1940. 

Witty, Paul, and Kopel, David. Reading and the 
Educative Process, Boston: Ginn and 1939, and Haya- 
kawa, Language Action, New York: Harcourt-Brace, 
1941. Cf. especially, Leary, E., Word Leaps Forth 
Monograph Reading. No. 26, Evanston: 
Row, Peterson and Co. 

Apply, Nellie, Pupils Are People, New York: 
Appleton-Century, 1941. 


Many suggestions have been made for 
introducing the first grade child the 
words referring things his immedi- 
and experiments have 
demonstrated the educational worth 
this emphasis. And some very effective 
work has centered the development 
vocabulary social participation. 
Studies have been less numerous the 
middle grades where the need less 
urgent. However, some important leads 
are now available. For example, one 
group teachers has employed the fol- 
lowing approach stimulating inter- 
est the two types words among fourth 
and fifth grade pupils. check-list, 
each pupil indicates the play activity 
which likes best participate alone 
and the one which enjoys most asso- 
ciation with his friends. Specialized vo- 
cabularies are discussed, and every boy 
and girl assembles list words which 
are used connection with his preferred 
activities. Almost all 
pate enthusiastically this project, com- 
paring, exchanging, and extending their 
lists. This preliminary exploration leads 
many pupils cultivate hobby mak- 
ing word lists different fields human 
endeavor. Study these lists brings the 
discovery that our language constantly 
shifting since meanings not remain 
constant. 


Teachers the middle grades have de- 
vised number other techniques 
through which children are helped 
appreciating the meaning words 
context, and deriving the meaning 
many new words when they are first en- 
countered. safeguard these acquisitions, 
systematic and orderly instruction this 
phase reading arranged.” 

Meaning Vocabularies Reading, Publications the 
Laboratory Schools the University Chicago, No. 


Department Education, University Ohicago, 
1939. 
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have seen that words often refer 
several objects, and hence have several 
even many Some words, 
however, present special problem. 
refer here conceptual and abstract 
terms. Democracy, tolerance, propaganda, 
honesty, defense, communism, liberty, 
loyalty, this group. These 
words pervade every activity and recur 
every subject area. And they form the 
“core” the vocabulary the social 
studies. Several noteworthy attempts are 
being made deal with them. The fol- 
lowing approach developed one 
group teachers. Pupils make each week 
list new confusing words en- 
countered their social studies books. 
Several words are designated essential 
comprehending the passages under con- 
sideration. These words are discussed 
the children who formulate definitions 
for them. These definitions, the end 
period discussion, fall into two classes. 
The first includes those words whose 
meanings, the pupils agree, are reasonably 
clear. For some these words, there are 
several equally acceptable definitions. 
These definitions are placed “Our 
Social Studies Word Book.” But the 
meanings other words, after consider- 
able discussion, are still vague ambigu- 
ous. Committees are appointed in- 
vestigate these words; they consult vari- 
ous sources for relevant information and 
submit their products for discussion-at the 
next class meeting. this way the mean- 
ings many abstract terms are derived, 
and worthwhile beginning made 
fostering clear communication. 


Varied Reading Experience 


Walpole, Semantics. New York: Norton 
and Co., 1941. 

Lee, Language Habits Human Affairs. New York: 
Harper’s, 1941. 

Zahner and others. Language General Education. 
New York: Appleton-Century, 1940. Some very ingenious 
methods have been reported Ellen Walpole current 
issues The Christian Science Monitor. 
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program centers the use rich and 
varied assortment printed materials. 
such program the teacher employs 
textbooks and other aids assure steady 
progress the skills; addition, uses 
many other books and sources satisfy 
the diverse needs for reading within his 
group. The teacher such program 
must indeed student children’s 
literature. Anthologies and books about 
children’s books acquaint him with the 
literature the past; and the use 
magazines, newspapers, and new books 


keeps him abreast the times. Thus, the 
modern classroom contains textbooks and 
supplementary teaching aids; encyclo- 
pedias, dictionaries, and reference books; 
magazines and newspapers; and rich 
and varied assortment children’s liter- 
ature—old and new.* place 
which children live with books, and 
gradually become efficient, independent, 
happy readers. 


such classrooms, teachers will probably utilize Rue’s 
Indexes and other publications the American Library 
Association they will find out about new books from maga- 
zines such The and the Horn Book, and they 
will reading about books from volumes such Reading 
With Children Ann Eaton. 


The War, Grammar, and 
Hocus Pocus 


HELEN RAND MILLER 
Evanston Township High School 


author language text books. 


pocus!” cried medieval witch 
mighty wind switched the papers 
the teachers’ conference room and 
whirled them out tornado, banging 
the door. The old witch herself was gone. 


“Thank goodness, that’s over with!” 
one said. clean sweep!” 


“Now can really begin teach the 
first two the three R’s,” said another. 


Then went thinking together, 
unconscious who was talking, building 
our thinking together. 

The hocus pocus gone! What lot 
there was! All our lives we’ve been 
trying get rid it, and now the war 
has suddenly whisked away. Many 
our grammar lessons were hocus pocus, 
incantations necromnacy— ‘pretended 
communication with spirits the dead.” 


was medieval idea that learning 
should foreign tongues, unintelligi- 
ble the masses. 


Poor Faust! called the devil 
get his learning! And did too! 


the war has banished the devil from 
the face the earth. 


was like this: said the boys 
and girls, study grammar under- 
stand your language, but first you must 
learn Sanscrit, and then will tell you 
about your language that dead lan- 
guage.” Our incantation words were 
transitive and intransitive verbs, accusa- 


Evanston, Illinois 


persuasive plea for sense proportion, leading teacher English and 
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tive adjuncts, and dative indirect objects. 
Poor kids, their own language became 
mystery them. 


When the war came, said, 
time only for the fundamentals. Gram- 
mar the foundation the language; 
therefore have good, old-fashion- 
grammar.” Oh, what mad thinking 
that was! Grammar not the foundation 
end. Meaning the important thing. 
must communicate with our fellow- 
men. must think with them that 
can build the brave new world with 
them. Language more important than 
ever before. While are eliminating 
nonessentials, know that must 
help boys and girls talk, listen, read, 
and write about important subjects. They 
must develop the skills and abilities that 
they need use now. 


And grammar the total picture? 


does not exist for its own sake. 
want only much will help boys 
and girls understand how say what 
they want say. 


Will they learn grammar avoid 
making mistakes? 

Oh, what mistake put the question 
that way! How have injured people 
drilling their mistakes into them. 
have thwarted their communication 
making them self-conscious, afraid 
making mistakes. How many times have 
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people said you, “If known you are 
English teacher, have been afraid 
open mouth”? 


Let the war sweep away the doctrine 
original sin—the notion that make 
mistakes until are scrubbed blister 
grammar classes. Let think about 
what want say and learn how 

can much more directly 
than have ever done it. For example, 
boys and girls need learn when use 
capital letters. have given them les- 
sons every year from the sixth grade 
through college freshman courses 
proper and common nouns without tell- 
ing the students why they were learning 
the later have said, 
“Capitalize proper nouns and adjectives 
derived from proper nouns.” That sound- 
neat us, but confused them. Why 
didn’t say, “In English now the 
custom capitalize the special indi- 
vidual names people, places, days, 
anything else”? 

the seventh grade began talk 
about transitive and intransitive verbs. 
what use was it? Ask any number 
people, including old English teachers 
how they use their knowledge transi- 
tive and intransitive verbs. Ask them 
name transitive verb that may not also 
used intransitively before you count 
ten. twenty years teaching English 
have had two three occasions explain 
individual student why needed 
object for transitive verb. may have 
written, will and asked 
why wrote, “Adorn what?” the margin 
his paper. said, “Some verbs always 
need objects. They are marked the 


your dictionary, that verb needs ob-. 


ject.” Teaching all students the technical 
intricacies transitive and intransitive 
verbs for seven years surely translating 
English into dead language and leaving 
there. 


One teacher among the fifty you may 
ask why she teaches transitive and in- 
transitive verbs may answer, that 
can teach the use /ie and Just ask 
her tell you quickly which transitive 
and which intransitive! What inhibi- 
tions have inflicted upon people 
mixing them with and 
should much simpler and more 
direct about it. Many people not say 
lie, lies, and when they need those 
words; therefore can give boys and 
girls many drills they need estab- 
lish the habit using them. Almost 
one confused using the past per- 
fect tenses lie the use any form 
the verb /ay; therefore say very little 
about them. 


Then shouldn’t teach grammar? 


Oh, yes, much needed, and 
needed. But let the war sweep away 
the teaching grammatical terms the 
eighth grade because they will need them 
the ninth grade, again the ninth 
grade because they will need them the 
tenth grade. What teach, will 
teach thoroughly and always for immedi- 
ate use. Immediate mastery will the 
foundation for future growth. 


What then shall teach? 


Communication. Let boys and girls 
read and write about subjects that are im- 
portant them, learn listen others 
and talk with them. Students need 
guidance order learn quickly. The 
English class the generator thinking 
that sends its power out into the world. 


Council News 


THE ANNUAL BUSINESS 
MEETINGS 
Although the annual convention pro- 
gram the National Council Teachers 
English for 1942 has been cancelled, 
important issues remain discussed 
the open membership meeting and the 
meetings the Board Directors and 
the Planning Commission. The tentative 
program for these meetings, which will 
held the Palmer House, Chicago, 
Friday and Saturday, November 
and 28, 1942, follows: 
A.M. Board Directors, Room 
P.M. Membership Meeting, Room 
P.M. Board Directors, Room 


Committee, Room 


SATURDAY— 
A.M. Planning Commission, Room 
Executive Committee, Room 


Among the most important items 
business before the membership meeting 
will proposal modify the Consti- 
tution permit mail ballot the 
membership for the election officers, 
least for the duration the war. This 
not intended apply this 
year’s election. The reason for the sug- 
gested change course the increased 
difficulties transportation the war 
period and securing adequate repre- 


different sections the coun- 


try the meetings. The proposal 
harmony with the effort encourage 
more active participation the member- 
ship the direction Council affairs. 


Another proposal seeks make Coun- 
cil membership available elementary 
teachers the fee $2.50, the subscrip- 
tion price the Elementary English Re- 
view. argued that present the 
Council has less offer elementary 
teachers the way publications other 
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and Comment 


than the magazine than now offers 
secondary school teachers. The Elemen- 
tary Section making plans produce 
materials for use the elementary school, 
but will require time build the list 
publications. 


The Board Directors will hear re- 
ports Committees which have new de- 
velopments report, recommendations 
make, well reports Council 
officers concerning the work the past 
year. Important problems relating the 
Council’s part the war effort will 
considered both the Board Directors 
and the Planning Commission, its 
Saturday morning session. 


THE LOCAL MEETINGS CONTINUE 

Last spring more than 200 conferences 
teachers English, ranging attend- 
ance from 1,100, were held every 
part the nation under the sponsorship 
the National Council Teachers 
English. The underlying theme the 
meetings was, “English Instruction and 
the War.” 


Since the cancellation the national 
convention program, the Council has en- 
couraged more such conferences this fall. 
Many them were held spontaneously 
result local initiative. Last month 
(October) nearly such meetings have 
come the attention the Council 
office. Council publications were displayed 
most these meetings. Others are 
being planned for November and Decem- 
ber. 

The conference held connection with 
the Minnesota Education Association, 
October 29-31 resembles the program 
Council convention. Dora Smith, Joseph 
Warren Beach, Upton Close, and Sinclair 
Lewis were among the speakers the 
round tables, the general session, and the 
dinner meeting. 
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The Educational Scene 


For American Unity 

strong nation, America must 
united nation. The enemy seeks 
weaken dividing and stirring 
religious and racial antagonisms. His 
technique familiar, and has been suc- 
cessful “softening up” his earlier vic- 
tims. must not happen America. 


The Council Against Intolerance 
America organized resist these efforts 
the enemy. Thousands teachers 
throughout America have been assisted 
its publications and illustrated maps 
planning instruction with view 
building goodwill and essential unity 
among the children diverse back- 
grounds. Now the Council comes for- 


ward with new magazine for teachers, 
American Unity. Its first issue contains 
articles Mrs. Roosévelt, Commissioner 


Studebaker, Malcolm MacLean, and 
others, including continuation the 
practical suggestions for teachers found 
the volume, America’s Answer In- 
tolerance. may secured writing 
the offices the Council East 
42nd St., New York, free 
interested teachers and administrators. 


What Are Fighting For 

Upper grade pupils who ask for 
authoritative statements America’s war 
aims may referred Vice-President 
Wallace’s radio address, “The Price 
Free World which de- 
clared that this people’s war for usher- 
ing the century the common man. 
reprinted Talks, published the 
System, 485 
Madison Ave., New York City. may 
also obtained, along with other re- 
lated statements, from the Office War 
pamphlet called The Thousand Million, 
from the same source, provides excellent, 


simply written introductions the coun- 
tries with which are allied the war. 


Teachers who want how they 
may help most effectively the war 
effort will interested pamphlet 
published the Commission Teacher 
Education the American Council 
Education, entitled “This War and the 
Teacher.” Free upon request the Com- 
mission, 744 Jackson Place, Washington, 
ences the same subject are found 
the Progressive Education Association’s 
pamphlet, Education’s Role War and 
Reconstruction, available the Associa- 
tion, 221 West 57th St., New York City. 
The Educational Policies Commission’s 
Pamphlet, War Policy for America’s 
Schools, remains authoritative source 
this subject. (10 cents 1201 Six- 
teenth St., W., Washington, 
The fall issues many the educational 
magazines are devoted the subject, 
“Education and the War.” 


And The War 

the radio helping promote true 
understanding the issues the present 
war, and the seriousness the strug- 
gle? Professor Curtis Nettles, the Uni- 
versity Wisconsin, made the charge 
the New Republic for May 18, 1942, that 
radio advertising, particularly, guilty 
associating its glorification trivial pro- 
ducts with views pertaining the war 
and the national welfare. charged 
that the news subject serious distor- 
tion because the breezy, cheery quality 
the announcer’s voice, and that the 
simultaneous appeal sacrifice for the 
war effort and buy trivial products 
such hair tonic, cigarettes, chewing 
gum, beer, and the like leads sense 
frustration. 

More recently the National Associa- 
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tion Broadcasters reprinted article 
Robert Landry, radio editor 
Variety, reply the charges Professor 
Nettles. Mr. Landry admits occasional 
gaucheries the part radio adver- 
tisers, but asserts that serious efforts are 
being made the industry itself com- 
bat such practices means elaborate 
codes fair practices and special war- 
time controls. insists that American 
morale and its understanding the true 
nature the war are high, spite the 
notable lack hysteria, and makes the 
claim that radio has had notable part 
creating these conditions. 


Boys And Girls Evaluate The Teacher 
psychiatrist recently collected com- 
ments delinquent boys and girls con- 
cerning reactions teachers they had 
known. They might have been made 
typical school children. Dr. Florence 
Swanson and Dr. Jenkins report 
these comments the October, 1942, 
issue the Journal the National Edu- 
cation Association. Among the things 
the children said they did not like were: 
“hollering,” being ridiculed, ridicule 
the family, having too much expected 
them, grudges, threatening, talking all 
the time, and criticism other teachers. 
the other hand, they declared they 
liked: the teacher who for the child, 
loyalty, honesty, frankness, willingness 
listen, protection his property, trust, 
the teacher who “does (are 


the teacher who isn’t snooty, 


direct evidence being liked, and the 
teacher who strict. 


The Fight For Educational 

The symposium this issue the 
Review demonstrates that the literacy 
needed make America strong nation 
can achieved only full educational 
extended all the chil- 
dren the nation. Teachers who wish 
support the bill for federal aid edu- 
cation (S. 1313). will find the pertinent 
facts the bill the pamphlet, Federal 
Aid Education, National Education 
Association, cents. the best possi- 
ble answer today’s critics the schools. 


Books For Service Men 

John Connor, director the Vic- 
tory Book Campaign, reports the Sep- 
tember 1942 Bulletin the 
army and navy preferences for service- 
men’s library books. Examples: Current 
best sellers (Book the Month, Literary 
Guild, other book club selections); ad- 
venture, westerns, detective, mystery, 
good physical condition; recent technical 
books; books jokes, good physical 
condition (the books, not the jokes); 
Pocket Books and other small-sized edi- 
tions. 


Emphasis placed upon the need for 
books first-class physical condition. 
Children’s books (Tom Swift, Rover 
Boys), women’s love stories (Kathleen 
Norris, Elinor Glyn, Temple Bailey), 
and high-school texts other than 
mathematics, biographies obscure peo- 
ple, are not desired. 
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FOR TEACHERS AND SUPERVISORS 
The Nature Children’s 


This study children’s contributions 
general discussion warrants the attention 
all who are concerned with the growth 
and development children the ele- 
mentary school level. the assumption 
that the best way learn about children 
study them action. Dr. Baker 
has investigated verbal responses con- 
versation and discussion because they not 
only reveal skill the use language 
means communication but also the 
forces and influences which affect both 
the subject matter discussion and par- 
ticipation it. 

Briefly, the purposes the study were 
discover the content subject matter 
children’s contributions general dis- 
cussion periods various grade levels, the 
sources from which the materials are 
drawn and the effect differences sex, 
mental ability and economic status. 
also concerned with social development 
revealed type and extent participa- 
tion. 

secure the necessary data, daily dis- 
cussion periods were provided second, 
fourth and sixth grade rooms three 
schools suburban city the metro- 
politan area New York. During the 
period each child was permitted talk 
about anything chose. Teacher partici- 
pation was kept minimum. While 
the influences the classroom situation 
must recognized, there was each 
room the free atmosphere desirable for 
such experiment. Records what the 
children said were made abbreviated 
long hand skilled observers. Ninety- 
six these records equally divided be- 


Chidren’s Contributions Elementary Schoo] General 
Discussion Harold Baker, Ph. Bureau Publica- 
tions, Teachers College, Columbia University, New York, 
1942. 


Review and Criticism 


tween grades two, four and six furnished 
the data necessary for the analysis 
points involved discussion. The usual 
information pertaining age, mental 
ability, parental occupation, racial back- 
ground, and economic status was secured. 
From these data deductions were made. 
For the purpose this review the statisti- 
cal treatment omitted. 


Among the significant findings those 
particular value teacher and 
culum worker are these: 


Second graders find their discussion 
topics close about them their own activi- 
ties, while sixth grade pupils tend dis- 
cuss events and happenings far removed 
from their activities and homes. Topics 
chosen fourth graders are about mid- 
way between. 


all levels, the children talked most 
generally current happenings and events, 
going back more than week for in- 
formation topics. 


Books, radio programs and movies re- 
ceived more attention one school than 
the other two, but was apparent that 
pupils grades four and six use these vicar- 
ious means extending their experi- 
ences. 

all levels more than three fourths 
what the children said was fact what 
the children thought was fact con- 
trasted with small amounts fiction, ex- 
planation, query wish. 


Boys exceeded girls the discussion 
certain topics different grade levels. 
Girls exceeded boys others. While, 
second grade girls contributed more than 
boys, the time the children reached 
sixth grade, boys contributed excess 
girls. 

Little real discussion appeared second 
grade, but fourth and sixth, there was 
evidence give and take approximately 
per cent the contributions. 

The effect differences mentality 
and economic status particularly signifi- 


cant. 


‘ 
‘ 
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addition the information sum- 
marized above, this study, the author 
concludes, suggests the value general 
discussion revealing the teacher in- 
formation from which she may make 
curricular modifications for the benefit 


her group. —MARY REED 


Indiana State Teachers College 


Developing The Language Arts 


The whole field the modern concep- 
tion “English” the schools new 
and complex that merely encompass 
ter the fields research pertaining 
reading and the various phases lan- 
guage expression also tremendous task. 
But integrate these studies with prac- 
tical helps the average schoolroom 
today herculean. These three tasks are 
attempted new manual.’ 


The first part discusses the functional 
nature the language arts; the second, 
techniques for teaching language, spell- 
ing, and penmanship; and the third, pro- 
cedures teaching reading. The manual 
treats reading, language-composition, 
spelling, and penmanship, with minor 
emphasis the last two, too] subjects. 
This implies having the pupils improve 
the use language, first all, the 
providing opportunities for wider use 
connected language than has been the 
custom the older 
Recognizing the use language all 
the experiences modern school, and 
not isolated English lessons, basic, 
also emphasizes the fact that develop- 
ing the skills language expression 
mastering language tool involves 
certain skills that must acquired and 
that can learned (the emphasis al- 
ways learning rather than teach- 
ing) techniques that must continu- 


Directing Learning the Language Arts, Parts 
and III Mildred Dawson. Burgess Publishing 
426 Sixth Street, Minneapolis, Minn., 1942. $1.50. 
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ally perfected energetic and competent 
teachers, for necessarily specific examples 
cannot fully given within the scope 
such manual. 


Pertinent research studies such those 
the relative degree effectiveness and 
composition accuracy when such material 
motivated and well within the interest 
range the pupil, and important studies 
such the Experience Curriculum and 
the studies functional centers are in- 
cluded. 


With regard specific techniques and 
helps acquiring acceptable habits 
usage the suggestion made that good 
work books and materials that have been 
worked out the teachers themselves 
based local inventories deficiencies 
acceptable usage, well the more 
modern textbooks may used supple- 
ment the instruction that comes directly 
into the actual use language activi- 
ties are carried on. There are especially 
fine statements the fundamental nature 
the language arts and the functional 
viewpoint “teaching correct usage.” 


The discussion penmanship and 
spelling not only modern but for the 
most part represents sensible and prac- 
tical point view, not going absurd 
extremes. There are areas which 
least scientific experiments have not fully 
proved which procedures are best. Such 
moot questions are pointed out. 


listing the chapter headings 
Part III will indicate how vitally the 
main problems are approached. They are 
follows: The Basic Reading Program 
the Elementary School, Readiness for 
Learning Read, The Objectives 
Reading Instruction, Initiating Reading 
Instruction, Directing Learning during 
the Period Rapid Growth Reading, 
Developing Vocabulary for Reading, 
Directing Reading the Middle Grades, 
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Teaching Purposeful Oral Reading, Ap- 
praising and Improving Reading Skills, 
Teaching Pupils How Study, and Or- 
ganizing Reading Instruction. 


compendium, its present attrac- 
tive and condensed and not unwieldly 
format, admirable. could well 
divided into separate language parts, ex- 
pression and reading, and into the earlier 
work and the later with vastly more con- 
crete illustrations, with profit students 
and the more inexperienced teachers. 


general reference book and source 
up-to-date information about what has 
far been published directing learn- 
ing the language arts, fairly well au- 
thenticated knowledge actual class 
house and should prove boon the 
perplexed teacher, who too often torn 
between the pressure custom and the 
lure the extreme essentialists and the 
extreme progressive, who refuse 
recognize sensible middle ground, 
program that truly social, based 
activities and supplemented necessary 
techniques. 

—SOPHIA CAMENISCH, 
Chicago Teachers College 


FOR BOYS AND GIRLS 


South the Rio Grande. Experiment 
International Understanding. 

Unit Prepared the Lincoln School. 

Agnes deLima, Tompsie Baxter, 

Thomas Francis. New York: Bureau 

Publications, Teachers College, 

Columbia University, 1942. 

This detailed and practical discussion 
unit undertaken two sixth grades 
the Lincoln School Teachers College 
will especially welcomed teachers 
who wish aid the promotion 
hemisphere solidarity. Teachers who see 
the opportunity contributing this 
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manner the war effort find their in- 
struction vitalized the same time. 


The booklet describes the general back- 
ground out which the study emerged, 
sources information, class activities (in- 
cluding broadcast South America 
over station WRUL), techniques found 
useful the unit conducting discus- 
sions, making reports, and planning trips, 
and the contributions special teachers 
industrial and fine arts, music, science, 
Spanish, and home arts. brief chapter 
describes children’s progress reading. 
The booklet attractively illustrated 
color. 


Fox Island. Kathrene Pinkerton. New 
York: Harcourt, Brace and Co., 1942. 
Pp. 195. $2.00 
The tale twelve-year-old Anne Jack- 

man’s adventures fur farm the far 

north well told language for the 
upper elementary grades. The care all 
the precious fur-bearing animals which 
her father must catch wild and which she 
must domesticate story patience 
and resourcefulness, unmarred moral 

smugness, that its readers will admire. 

younger brother, Philip, and the Indian 

family who were their neighbors, 
add variety interesting characters 
and events. 


Plow Penny Mystery. Lavinia Davis. 
Illustrated Paul Brown. New York: 
Doubleday Doran, 1942. Pp. 275. 
$2.00 
Connie and Clem Ware and Larry 

Maine are the 

themselves together the club they call 

Plow Penny 

Connie loves horses, nine-year-old Clem, 

nicknamed Clown, enjoys acting, and 

Larry Maine boy from France, sickly, 

and according Connie, “fizzle,” afraid 

even baby goat. But the three find 
much enjoy with each other, and Larry 
earns his place when plows the 
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lucky piece which becomes the 
charm. deserted school becomes club- 
house where footless prowlers, doors that 
lock without keys, and other baffling 
mysteries lend excitement their sim- 
plest vacation plans. 


Camp Hero. Chute. New York: 
The Macmillan Co., 1942. Pp. 250. 
$2.00 
The rivalries and contests, the com- 

petition and the group activities which 

make summer camp important for the 
adolescent boy and girl, are the theme 

Camp Hero. Yip, the observant third 

party, whose two cabinmates battle con- 

stantly for leadership among the boys, 
found the summer eventful but discon- 
certing, until his quiet, peaceful way 
sized the two champions and con- 
trived make them each into good 
friends and leaders the camp. The 
story good material for sports-loving 
boys—and girls—of the early teen ages. 


Jamba, the Elephant. Theodore 
Waldeck. Illustrated Kurt Wiese. 
New York: The Viking Press, 1942. 
Pp. 224. $2.00 

Jamba was counted fine animal for 
training, but the older trainers the 
tribe were unsuccessful. refused all 
overtures and the look his eyes which 
made Isanga uneasy was deeply rooted 
bitterness and irritation and hate, directed 
against the unseen enemy, which was al- 
ways pursuing the herd. 

The story more than tale animal 
trainers and their exciting adventures. 
pictures deeply and vividly the feelings 
these lumbering jungle giants, and 
makes the reader feel the nervousness and 
tension and terror that these animals 
must battle. 


Shadow the Pines. Stephen 
Meader. New York: Harcourt, Brace 
and Co., Pp. 281. $2.00 


Keyed present-day interests older 
children well adults espionage, 
this story fast-moving adventure 
young boy fifteen the pine country 
New Jersey, who sets out capture 
Nazi agents. written for the upper 
elementary child, and will also enjoyed 
those high-school. Much its en- 
joyment comes from its sparkle out-of- 
doors scenes, which form the background 
for the excitement Army activities and 
spy captures. well illustrated 
black and white sketches which depict un- 
usual line detail both animal and man. 


Cinder Ike. Hope Newell. New York: 
Thomas Nelson and Sons, 1942. Pp. 
122. $2.00 


Cinder Ike the whimsical little fairy 
who answers the call Maeve and Der- 
mott when they rub ancient charm. 
Peevish times, gay others, reflects 
the moods the two children whose 
father labors Pennsylvania coal mine. 
The adventures the two little children 
with their strange playfellow, and the 
neighbor-mother Birdie who takes them 
under her wing, are full fun and non- 
sense well fairy witchery. cap- 
tures the spirit the world make- 
believe even into such prosaic tasks 
trip the coal mine where Mr. 
non works. Children from second fifth 


grade will enjoy its magical nonsense, and 


its excursions into fairyland. 


Hippo. Joel Stolper. New York: Har- 
court, Brace and Co., 1942. Pp.106. 
$1.75 


Designed for the later primary grades, 
this story tells the roly-poly baby who 
looks like huge sausage living with his 
mother African river. What 
eats, how lives, his adventures with the 
other water-animals, unusually well- 
illustrated full-page sketches. Occa- 
sionally the sentences become involved 
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for the primary child who its most 
likely audience, with resulting loss 
the sharpness and vividness the story 
that characterizes the illustrations. 


The Questions Lifu. Eleanor Frances 
Lattimore. New York: Harcourt, Brace 
and Co., 1942. Pp. 104. $2.00 
Especially appropriate these days 

the story little Lifu, who pines for his 
father the army China. Only six 
years old, this little boy understands some 
the changes his little world caused 
the war, but answers his questions 
not satisfy him. When marches 
off find his soldier father, brings 
back “‘little sister” whom meets flee- 
ing air-raids which had destroyed her 
home. 


The story suitable for eight-to-ten 
year olds, and can read children 
even younger. book which will 
help children see changes their fam- 


ily circle conditions which children 
many other countries are also facing. 


Hill Little Miracles. Valenti Angelo. 
New York: The Viking Press, 1942. 
Pp. 200. $2.00 
Telegraph Hill gained its more popu- 

Jar name because miracles which had 

taken place this hill overlooking San 


Francisco Bay. The variety characters 


who live the hill present picturesque 
weddings, solemn religious rituals and 
services, and gay festival celebrations, 
which are woven about the story Ricco, 
who spent his days learning draw and 
hoping for miracle which would cure 
his crippled leg. 

Lively humor and brilliant description 
add the literary merit interesting 
tale. Adolescent boys and girls ad- 
vanced upper grades and high-school ages 
will delighted with its fast-moving 
narrative and its emotional appeal. 


utstanding pupil-appeal combined with 
sound teaching program developing all-round 
reading competence.” 


—Wisconsin School Journal 


——THE NEW BASIC READERS 


BOOK 


TO ACCOMPANY 


Times and Places 


THE BASIC READE 


present 


TIMES AND PLACES 


BASIC READER BOOK FOUR 
William Gray May Hill Arbuthnot 


THINK-AND-DO BOOK 


WORK BOOK FOR BOOK FOUR 
William Gray Marion Monroe 


FREE superintendents, principals, super- 
visors, and fourth-grade teachers: the new 
Diagnostic Survey Chart reading skills 
and abilities, prepared William Gray, 
Marion Monroe, and May Hill Arbuthnot. 


Write for your copy. 


SCOTT, FORESMAN AND COMPANY 


CHICAGO DALLAS 


ATLANTA NEW YORK 
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ADVERTISEMENTS 


SUPPLEMENTARY PRIMARY READERS 


with the specific purpose providing 
easy reading through familiar 


words new situations 


FOR THE FIRST SUPPLEMENTARY USE 
THE FIRST THREE GRADES 


VOCABULARY 


preparing these books, new idea has been applied the vocabulary- 


building problem for children primary reading. 


From the core-vocabulary that has been found examination common 
major basal reading series, fresh, original story materials have been con- 
structed for first-supplementary use. 


Easy, fluent, interesting reading for children turn 
for strengthening gains after completing the basal reader. 


Ideal for first-supplementary use with any basal series. 


Primer: THE RANCH BOOK: First Reader: RUSTY DOG: 
Second Reader: SMOKY, THE CROW: 
Third Reader: PLANES FOR BOB AND ANDY: 


Ready December 
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Donald Durrell Helen Blair Sullivan 
MEET NEW FRIENDS 


For reading Durrell-Sullivan-McCarthy 


readiness 
For basic training new level interest and effectiveness— 


the first two unique reading-readiness books which the 
necessary background abilities are skillfully developed. The second book, Friends Ours, will 
give supplementary advanced training areas recently determined important. The two books 
comprising Steps Reading may used independently series. Meet New Friends, now 


ready; Friends Ours, ready soon. 
READY READ 


For beginners pupil’s workbook 


BUILDING WORD POWER 


slow learners handbook 
Durrell-Sullivan-Murphy-Junkins 


scientifically prepared series graded exercises reading readiness which will increase the rate 
learning enabling the child see and hear words more clearly—promote visual and 
auditory perception. Proved successful wide experimental use. May used with any method 
teaching reading. 


For teachers IMPROVEMENT BASIC 


grades Donald Durrell 


comprehensive, practical discussion classroom procedures adapting reading instruction 
individual pupil’s needs. Methods and techniques are described concrete detail. 


Durrell-Sullivan READING CAPACITY 
For measuring and ACHIEVEMENT TESTS 


Durrell ANALYSIS READING 
ABILITIES 


The use the reading capacity and achievement tests (primary, grades intermediate, grades 
3-6) will point out cases reading factors other than lack mental 
ability. Durrell Analysis Reading Abilities gives detailed picture the factors which are 
causing failure. 


Announcing new junior high school series 


YOUNG AMERICA’S ENGLISH 


Helen Fern Daringer and Frances Sweeney 


With this series, teachers can meet the new basic aims language teaching. 


World Book Company 2126 


the 
will 
oks 


Christmas Gift 
for Your Pupils 


Reading for Fun 


The attractively illustrated, graduated 
booklist for elementary 


school children 


20c per copy 15c each for more 


NATIONAL COUNCIL 
TEACHERS ENGLISH 
211 68th St. 
CHICAGO, ILL. 


rare 


out passivity, making him feel that 
he, too, with sincere and earnest effort, 
may enrich his own spiritual life and fit 
himself share this enrichment with 
others. Those who love real literature 
and know the uplifting and strengthening 
power genuine emotional experience 
will draw from Ruth Sawyer’s words the 
force and ambition work 
storytelling until becomes something 
real and vital.” 


—ANNE EATON, New York Times 
Ruth Sawyer 


THE WAY 
the 
STORYTELLER 


THE VIKING PRESS EAST 48th ST., 
NEW YORK 


NEWSON COMPANY 
Fifth Ave., New York, 
Gentlemen: Please send further in- 
formation about the supplementary 
readers have checked. 


OUR CHANGING WORLD 

SERIES 
Grades 

interesting and authentic social 
studies readers, including such time- 
titles 

Airplanes Serve the World 

Ship Ahoy 

Wires Round the World 

Our Electric World 

Across the Isthmus 


FIRST EXPERIENCES 
READING 
Grades 
Book Food 
Book Clothes 
Book Houses 
Book Heat and Light 


YESTERDAY AND TODAY 
SERIES 
Grades for remedial 
use upper grades 
Black Diamonds 
Giant with Four Arms 
Plantation the Potomac 


GOOD COMPANIONS 
Grades 
Literature and information 
Our Pets Comrades 
Helpers Neighbors 


LOST AND FOUND 
easy first reader; very 
colorful 


THE SAFE-WAY CLUB 


lively safety-reader for grades 
and beautifully illustrated. 


Stimulating New English Books 


JOHNSON 
OUR LANGUAGE 


cumulative, correlated program for grades 
which relates language training natural interests 


the child’s daily life. 


Abundant practice speaking 
and writing correctly. Develops 
oral and written techniques 
lifelike situations. 


Sparkling pages, beautifully 
illustrated, make the books 
especially appealing every 
pupil. 

Six books for grades also 
available three-book edi- 
tion. special book for grade 


GINN AND 


Boston New York Chicago Atlanta Dallas 


English 
Your 
Service 


Columbus San Francisco 
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